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Abstract

Despite the increasing interest in the Korean language in the Philippines over the past
decade, Korean language acquisition of Filipino students in the Philippines is still a
relatively understudied field. As such, linguists turn to error analysis to obtain clues
about how Filipino learners learn Korean and what strategies are employed by learners
to aid their acquisition of the language. In addition to creating a linguistic model of
Filipino learners’ acquisition of Korean as a foreign language, the analysis of errors
present in the learners’ interlanguage allows (a) language teachers to know where the
learners are in terms of their language learning progress and what steps to take in order
to increase the learners” proficiency; and (b) language learners to become aware of the
errors that they commit, thus allowing self-correction and improvement. The present
study gathered written essays from college students taking Korean language courses
of varying language proficiency levels offered by a select Philippine university. Errors
present in these compositions were identified and then classified by type and scope, and
a discussion on some recurrent omission, addition, selection, and ordering errors and
their possible sources was provided. The quantitative analysis of these errors suggests
that advanced learners committed significantly more errors compared to beginner and
intermediate learners. While this conflicts with the hypothesis that advanced learners
commit less errors, some possible explanations for this finding were also presented in
this study.

Keywords: Korean as foreign language, error analysis, language acquisition, writing

1 Introduction

Interest in the Korean language has increased across the globe since the dawn of the mil-
lennium. Having more than 640 Korean language departments at universities around
the world and hundreds of thousands of foreigners who take the Test of Proficiency in
Korean (TOPIK) annually as of 2009, it may be said that “the Korean language is no
longer restricted to the Korean people” (Kim, 2009, para. 1). In the Philippines, there
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are two main reasons for the rise of interest in the Korean language. First, foreigners are
required to pass a practical Korean language proficiency examination to work in facto-
ries (Kim, 2009). Filipinos interested in working in Korea undergo language trainings
to be eligible for application under South Korea’s Employment Permit System (EPS).
Second, South Korea has become an international cultural power with the so-called
“Korean Wave.” Fans have taken to learning Korean to be able to understand Korean
content and to interact with the Korean celebrities they follow. With these, many higher
education institutions have been offering Korean language courses, including but not
limited to the University of the Philippines, Ateneo de Manila University, Philippine
Normal University, and Polytechnic University of the Philippines. Through the ini-
tiatives of the Korean government, the Korean Cultural Center in the Philippines and
King Sejong Institute have also promoted Korean language education in the country.
Moreover, the Department of Education announced in 2018 that Korean will be one of
the five languages to be taught in select junior high schools through the Special Program
in Foreign Language (Department of Education, 2018).

Despite the rising ubiquity of Korean language education in the Philippines, there
has not been much research on Korean as a foreign language (KFL) in the country. As
English is one of the Philippines’ official languages, language acquisition research has
long focused on learning English as a second language (ESL). Research on KFL mostly
explored learner motivations and attitudes and the state of Korean language education
in the Philippines (Ancho, 2019} Bae & Igno, 2012; Domingo-Lipura, 2012; O.-]. Noh,
2012). However, two studies delved into the linguistic aspects of learning and teaching
Korean in the country. Motivated by the Filipino learners’ difficulty in learning Korean
grammar, Montalvo (2014) presented a comparative analysis between Korean particles
and Tagalog case markers. Guided by this comparison, teaching strategies and model
grammar lessons were also proposed, citing that “Korean case particles should be se-
lectively instructed with concrete explanations on their basic meanings and semantic
function to the target learners” (p. 173). Furthermore, Chua (2020) in an analysis of
the reading fluency of college-level Filipino learners of Korean as a foreign language
showed that the most frequent error in reading is mispronunciations. The difficulties in
pronunciation were determined to be caused by interlingual transfer and are attributed
to the differences in the phonological systems of Filipino and Korean. Chua’s research
ultimately suggests that guidance in proper pronunciation is important for a learner to
be able to read fluently, that is, accurately and expressively.

On the other hand, KFL research has been done extensively in other countries,
particularly those involving learner errors. Lexical errors made by Chinese (B.-H. Noh,
2015), American (Kang & Chang, 2014), and Australian learners (S.-C. Shin, 2002),
to name a few, were identified and classified. Similarly, other studies focused on
grammatical errors, such as in the case of Japanese and English (L. Brown & Iwasaki,
2013), Myanmarese (Jee & Kim, 2013), Malaysian (Yoon, 2017), Chinese (Jin, 2010), and
Mongolian learners (C. Shin, [2020). Some researches not only classified the errors but
also identified their sources: whether they stem from either native language transfer or
unfamiliarity with the target language system. More importantly however, that they
were informed by prior analyses on errors committed by foreign learners of Korean
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language is what these studies have in common, allowing researchers to focus on one
specific part of the language. The present research, as one of the first studies targeting
Filipino learners of Korean, hopes to pave the way for more detailed studies focused
on the acquisition of Korean by Filipino learners like those mentioned above.

1.1 Significance

This research then addresses the gap in the study of foreign language acquisition in the
Philippines. The analysis of errors committed by Filipino learners of Korean is also vital
in that it can (a) inform language teachers where the learner is in terms of their language
learning progress and what steps to take in order to increase the learner’s proficiency,
and (b) make language learners aware of the errors they commit, thus giving them
the opportunity of using these errors as tools for improvement through correction and
feedback (Corder, 1967/1974b). This research may also serve as a starting point for
the description of an emerging variety of the Korean language as spoken by Filipino
learners. With this, we may be able to “uncover the features of non-nativeness of learner
language” and “gain a better insight into the nature of interlanguage” (Granger, 1998,

p- 13).

1.2 Objectives

This research intends to look at the most salient element of language learning: the lan-
guage itself. Considering that the journey of language learning is not a path without
mistakes, analyzing errors or the systematic deviations from the rules of the target lan-
guage made by a language learner has shown efficiency in exploring the process of
second and foreign language acquisition and the strategies employed by learners to
aid their discovery of the language. Insights found in the analysis of errors present in
the interlanguage of Filipino learners (i.e., the learner’s intermediate linguistic system
between Filipino and Korean) as revealed by their written compositions in the target
language will provide clues to understanding Filipino learners” acquisition of KFL.

Specifically, this study aims to provide relevant quantitative and qualitative explana-
tions on patterns of errors present in the written interlanguage of Filipino learners of
Korean by attempting to (a) identify the errors in written texts of Filipino learners of
Korean across different target language proficiency levels, and (b) classify these errors
according to type, level, and occurrence rate.

2 Research Methodology and Design

This section discusses the research process, the decisions and rationale behind it, and
its impact on the analysis and outcomes of the current research.
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2.1 Theoretical Framework

The present study is informed by interlanguage and error analysis, both commonly
used in learner language and target language acquisition research.

2.1.1 Interlanguage

The idea that the language system of language learners is a separate system distinct
from both their first and second languages was developed at about the same time by
three scholars. William Nemser called this system an “approximative system” while
Stephen Pit Corder (1967/1974b) called it “transitional competence.” The term “inter-
language” is what caught on, coined by Larry Selinker (1972/1974) (as cited in Tarone,
2000).

The concept of interlanguage stems from the observation that the utterances pro-
duced by a learner as attempts to say sentences in the target language are “not identical
to the hypothesized corresponding set of utterances which would have been produced
by a native speaker of the [target language] had he attempted to express the same mean-
ing as the learner” (Selinker, 1972 /1974, p. 34-35). Specifically, the relevant information
in identifying the interlanguage are: (a) the learner’s utterances in their native lan-
guage, (b) the learner’s utterances in their interlanguage, and (c) the native speaker’s
utterances in the target language. Interlanguage may then be seen as an intermediary
system between the linguistic systems of the native and target languages.

Figure 1
Selinker’s Interlanguage (Corder, 1971/1974a)
Interlanguage
Language A Target
Language

Corder (1971/1974a) takes the point of view that the language of second language
learners—the interlanguage—may be viewed as an idiosyncratic dialect with rules that
are particular to the individual, as opposed to an idiolect with rules that can be “found
somewhere in the set of rules of one or another social dialect” (p. 159). More impor-
tant in the analysis, however, is the instability of idiosyncratic dialects. The difficulty
in interpretation arising from seemingly erroneous constructions lies upon the knowl-
edge of the idiosyncratic conventions underlying the construction. Therefore, Corder
clarifies that the “errors” in the interlanguage of second language learners do not result
from performance failure. It is not that case that a learner knows the rules of the tar-
get language but just has not applied them; these errors arise “because the rules of the
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target dialect are not yet known” (p. 162).

Pallotti (2017) distinguishes two uses of “interlanguage” in language acquisition re-
search: (a) to treat interlanguage as an object is to name the language of learner’s produc-
tion as “interlanguage,” describing this language with reference to the target language;
while (b) to use interlanguage as an approach is to analyze the learner language “in its
own terms, independently of not only the target language but also of the native lan-
guage” (Lakshmanan and Selinker, 2001, p. 408). The former is often used in language
education research as it can readily be applied in the identification and reduction of the
gap between the learner’s interlanguage and the target language, that is, a teacher can
say what a student’s interlanguage lacks in order to become more target-like. Moreover,
making references to another language also opens the potential for the explanation of
interlanguage, as opposed to its description (Pallotti, 2017). For the purposes of the
current research, the term “interlanguage” will be used in line with the first definition:
“a separate linguistic system, clearly different from both the learner’s native language
(NL) and the target language (TL) being learned but linked to both NL and TL by inter-
lingual identifications in the perception of the learner” (Tarone, 2006, p. 747).

2.1.2 Error Analysis

Corder (1967 /1974b) argues that we can look at second language acquisition as learn-
ing, like learning a first language, instead of teaching. Errors made by a child learning
their first language are not treated as ill-formed or deviant; they are seen as a normal
stage of a child’s linguistic development. In the same vein, errors made by a second
language learner “provide evidence of the system of language that he is using” (p. 25).
Errors tell the language teacher how far towards the goal the learner has progressed,
the researcher how language is learned or acquired, and the language learner what to
improve on.

The ultimate goal of error analysis is to study typologies of errors that occur during
different phases of second language acquisition (Hinkel, 2018). It is then crucial to
make a distinction between mistakes and errors, both of which committed by learners.
A mistake refers to a performance error that is a random guess or a failure to utilize
a known system correctly, while an error is a direct manifestation of a system, albeit
incorrect, within which a learner operates (H. D. Brown, 2006).

In order to explain the errors, one must first recognize and describe the errors in a
learner’s interlanguage. A number of categories for description of errors have been
identified (H. D. Brown, 2006; Burt, 1975; Corder, [1981; Dulay et al., 1982; Lennon,
1991).

1. Form. The most common classification of errors is based on the ways surface
structures are altered. Dulay et al. (1982) calls this the Surface Strategy Taxonomy;
James (1998/2013) calls this Target Modification Taxonomy. These are (a) errors of
omission where an element which should be present is omitted, (b) errors of addi-
tion where an element which should not be there is present, (c) errors of selection
(or error of formation in other literature) where an element is wrongly chosen in
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place of the right one, and (d) errors of ordering where the elements presented are
correct but sequenced incorrectly. Analyzing errors as surface strategies allow
researchers to identify the cognitive processes that underlie the learner’s recon-
struction of the target language system. However, while useful, these classifi-
cations are usually treated as superficial and only serve as a starting point for
systematic analysis.

2. Level. Each error class is sometimes further classified according to the linguistic
level affected by the error: phonology (pronunciation) or orthography (spelling),
morphology and syntax (grammar), semantics and lexicon (meaning and vocab-
ulary), and discourse (style). Lennon (1991) expands this by analyzing errors in
two dimensions: (a) domain is the level that must be taken in context for an error
to be recognized, and (b) extent is the level at which items would have to be mod-
ified in order to repair the sentence. Error domain and extent aims to classify and
differentiate errors in a way that is rooted in both linguistic and psycholinguistic
description.

3. Scope. Another perspective in error classification focuses on the errors” effect on
the audience. Under the Communicative Effect Taxonomy (Dulay et al., [1982),
errors may be either global or local (Burt, (1975). Global errors are errors that affect
the overall sentence organization, significantly hindering communication. Local
errors affect only particular constituents of a clause or sentence and does not affect
the comprehension of an utterance.

Having identified the categories of errors in the production data of second language
learners, the next step in the analysis is determining the sources of error. H. D. Brown
(2006) recognizes four general sources:

1. Interlingual Transfer. Interlingual transfer (also referred to as language transfer or
simply interference in other literature; see Richards and Sampson, 1974) is ar-
guably the most obvious source of learner errors surfaced by contrastive analy-
sis. Learners in the beginning stages of learning a second language are especially
susceptible to interlingual transfer, as a learner can only draw from the native
language system before becoming familiar with the target language system.

2. Intralingual Transfer. Non-contrastive analysis of errors have drawn attention to
intralingual sources of errors, that is, errors committed by the learner based on
incomplete familiarity with the target language. Richards (1971/1974) lists some
reasons for intralingual errors, which include (a) overgeneralization, (b) igno-
rance of rule restrictions, (c) incomplete application of rules, and (d) building
false systems and concepts.

3. Context of Learning. Context as a source of error often overlaps with the two types
of transfer. H. D. Brown (2006) gives classroom context as an example, where false
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concepts (as coined by Richards, 1971/1974; see above) may arise due to mislead-
ing explanation of a teacher, faulty presentation in a textbook, or improper con-
textualization of patterns or items drilled through rote memorization. Another
example may relate to Corder (1971/1974a)’s idiosyncratic dialect: where a lan-
guage is acquired in a natural, unstructured setting, the idiosyncratic dialect of
a learner will be colored by different sociolinguistic factors based on the circum-
stances at which the target language is acquired.

4. Communication Strategies. Communication strategies refer to the use of verbal or
nonverbal means to successfully communicate information. These strategies are
typically subclassified into avoidance and compensatory strategies. Avoidance
may be achieved by message abandonment or topic avoidance, while compensa-
tion may be achieved by circumlocution, approximation, and using prefabricated
patterns, among others (H. D. Brown, 2006). These communication strategies help
the learner to get their message across but sometimes can become source of errors
themselves.

2.2 Data Collection

Data for this research were collected in May 2021 with the help of students who were
enrolled in Korean language courses offered by the University of the Philippines
(UP) Diliman, Department of Linguistics during the academic year 2020-2021 (from
September 2020 to June 2021). Students were divided into three proficiency levels—
beginner, intermediate, and advanced—based on the highest level of Korean language
course the student has taken (see Table[I). It should be noted that it can be reasonably
assumed that the participating students are at least proficient in both Filipino and
English. However, whether they speak languages other than Korean, Filipino, and
English was not considered in this study.

Production data for analysis are of two types. Students under intermediate and ad-
vanced levels were asked for copies of written compositions submitted as course re-
quirements. As writing exercises form part of the curriculum from Korean 100 onward,
first drafts with the language teacher’s feedback are available and were used as corpus
data. On the other hand, students taking Korean 10 to 13, where course objectives fo-
cus mainly on oral communicative competence in Korean, are not yet required to write
compositions. Thus, students under the beginner level were asked to write short com-
positions in Korean following prompts provided by the researcher (see Section [6.1).
These prompts were crafted in such a way that students are able to sufficiently an-
swer the questions only using grammar patterns and vocabulary learned in lower-level
Korean classes. Errors in the data from the beginner level were identified and classi-
tied by the researcher; the researcher has received over 550 hours of Korean language
instruction and has experience teaching basic Korean language to Filipino students.
However, the identification of errors in the data from the Intermediate and Advanced
levels was based on the feedback provided by the language teacher; these were then
classified by the researcher. Consent of both the language teacher and the students
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Table 1
Korean Language Courses and Equivalent Proficiency Level
Course Clock-hours of Proficiency
Instruction® Level
Equivalent
Koreyano 10 ~ Elementary Korean I
Koreyano 11 ~ Elementary Korean II .
<
Koreyano 12  Intermediate Korean I < 192 hours Beginner
Koreyano 13  Intermediate Korean II
Koreyano 100  Advanced Korean I
Koreyano 101  Advanced Korean II .
Koreyano 110  Advanced Composition in Korean I 192-384 hours Intermediate
Koreyano 120  Advanced Reading in Korean I
Koreyano 111 ~ Advanced Composition in Korean II
Koreyano 121 Adyanced Reading in Korean II < 384 hours Advanced
Koreyano 112 Basic Hanja
Koreyano 123  Korean Translation

®Each Koreyano course is a 3-unit course carrying 48 hours of instructions (Office of the University
Registrar, [2014).

were secured prior to the collection of class outputs for analysis.

Errors were then categorized according to type, largely following Dulay et al.
(1982)’s Surface Strategy Taxonomy, and level, according to the framework presented
by Lennon (1991). These categories were chosen as they are often used in error analysis
literature and thus allow for comparison between the results of this research and other
studies. Finally, a frequency analysis was done in order to compare error types across
proficiency levels.

2.3 Scope and Delimitation

Proficiency levels of students were assumed based on the level of the course they are
taking. A standardized proficiency test result is ideally criterial, but not all students
have taken or aim to take the official proficiency examination, the Test of Proficiency of
Korean (TOPIK). Fortunately, UP Diliman students are generally not allowed to enroll
in higher-level courses without satisfying the requirements of lower-level prerequisite
courses. This, together with the various assessments language instructors employ to
determine whether students are prepared to take more advanced lessons, allows the
assumption that the proficiency levels between groups are more or less defined and
within groups homogeneous.

Another limitation of the research stem from the approach itself—there is an overem-
phasis on production data in error analysis (H. D. Brown, 2006), as opposed to compre-
hension data. By collecting data from essays, only one of four language skills (i.e.,
listening, speaking, writing, and reading) will be tested. However, this does not un-
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dermine the objectives of this research as writing compositions can adequately reflect a
learner’s language competence.

3 Data Analysis and Discussion of Findings

This section discusses the errors committed by Filipino learners of Korean as a foreign
language across three proficiency levels: beginner, intermediate, and advanced.
3.1 Error Density Across Proficiency Levels

The composition of corpus data used in this study is laid out in Table 2l A total of 38
documents containing 644 sentences from 16 students were collected.

Table 2
Breakdown of Corpus Data

Proficiency Number of Number of Number of Percentage of
Level Students Documents Sentences Total (%)
Beginner 8 14 123 19.10
Intermediate 3 9 266 41.30
Advanced 5 15 255 39.60
Total 16 38 644 100.00

As seen in Table 3] 383 out of 644 sentences, or 59.47%, were identified as containing
at least one error. For beginners, 54.47% (N = 123) of sentences has at least one error;
for intermediate learners, 51.13% (N = 266); for advanced learners, 70.59% (N = 255).

Table 3
Error Density Index by Proficiency Level

Proficiency Level Number of Number of Total Number Error Density
Sentences  Sentences with of Errors Index

(9) Error (B) (EDI = £)

(SE)

Beginner 123 67 138 1.12
Intermediate 266 136 217 0.82
Advanced 255 180 457 1.78
Total 644 383 809 1.25

Error Density Index (EDI) is a metric that compares the number of errors a learner
committed with the number of sentences they produce. With the goal of getting a near-
zero EDI, a learner may either lessen the number of errors made or increase the num-
ber of sentences written (Malicsi, 2019). In pedagogy, it serves as a measurement of a
learner’s progression: for example, a language teacher may use EDI to quantitatively
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assay the improvement (or lack thereof) from the original composition to the revised
composition. As per Table 3| beginners have an EDI of 1.12, intermediate learners 0.82,
and advanced learners 1.78. Since the EDI may also be interpreted as a probability, this
suggests that advanced learners have twice the propensity to commit an error com-

pared to intermediate learners.

3.2 Error Description

Expounding the data presented in Table 3} Table d]shows the total count of errors com-
mitted per proficiency level classified by error type and extent. Discussions for each
error type and a presentation of common errors are provided below.

Table 4
Frequency of Errors by Type and Extent per Proficiency Level
Error Type Error Extent Proficiency Level Total
Beginner Intermediate Advanced
Omission 39 29 88 156
Orthographic 15 6 20 41
Grammatical 15 6 22 44
Lexical 9 17 46 71
Addition 24 47 67 138
Orthographic 11 3 9 22
Grammatical 9 15 19 43
Lexical 4 29 39 72
Selection 67 138 286 491
Orthographic 8 8 4 20
Grammatical 26 41 99 166
Lexical 33 89 183 304
Ordering 8 3 13 24
Orthographic 1 0 1 2
Grammatical 2 1 4 7
Lexical 5 2 8 15
Total 138 217 454 809
Orthographic 35 17 34 86
Grammatical 52 63 144 259
Lexical 51 137 276 464

3.2.1 Omission

An error of omission is committed when an item that must be present in a well-formed
utterance is absent (Dulay et al., [1982). It is distinguished from both ellipsis and zero
which are allowed by grammar, whereas omission is ungrammatical (James, 1998/

2013).
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Omission of Space. Spaces are often erroneously omitted in auxiliary verb construc-
tions (e.g., -1 At} -of/ o] 31}, as in , and bound nouns (e.g., ©|/, &¢), as in

).

(1) X A= o] Anaola.
v A b=l A Hofa.
‘I want to live in Korea.’

(2) X SfuFotd A7t 395t Eobl | Wrpete] 9o 7] ufjZoltt.
v 9FslE U713 S £olald dArete] Zolo]7] mjol}.

‘Because it is a memory with a man I liked for three years.’

Omission of Particle. In colloquial speech, some Korean postpositions, or particles,
are often dropped when the grammatical status of the noun to which they are attached
to is deducible from context (Yeon & Brown, 2011). However, abbreviations like particle
deletion are disfavored when writing (Hyun & Choi, 2018), as in (3) and ().

(3) ¥ 27l &5l ARt JIHYl flojg & FA2 ]l A= Al
v 1ok 275kl T E Y Adofof & FAg A ]l A= gl
‘Nevertheless, internet language also has negative aspects.’

(@) X SMS$41 2o oA 274 57t Zo57] 913 AE £ Qlo]
v SMS 541 832 ob7]7] 915 24 58 o] AR £ o]

‘a text language created to save on SMS transmission charges by reducing the
number of characters’

Omission of Complementizer. Direct speech in both English and Filipino do not use
the complementizers that and na, respectively, while indirect speech do (LaPolla & Poa,
2005; Li, [1986). On the other hand, complementizers are required in Korean in both
direct and indirect speech (Yeon & Brown, 2011), as in .

(5) X o & Fujof] A =AM TG Lol “oBA AU e =olE
v ol 97 3 S 74 ujnteh £¢iglo] “ol @A o A&7k ety BojE 1)
‘when the employees ask “How can I help you?” every time I go to the boys’
toys section’

Omission of Adverbs. Conjunctive adverbs serve as transitional devices to link sen-
tences together, making it easier for a reader to follow the writer’s ideas in composition.
Omission of such are then considered global errors, affecting overall comprehension.
Examples of transitional devices in Korean include E3F ‘and,” as in @, A A] ‘as well,’
asin (7), and H=] “first.’

(6) X 2 WMol A5 7e] Fgg Pt

v EG Pelwol s T 0] S Witk
‘Furthermore, the Filipino language is also influenced by social environment.’
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~

(7) X goidozA a9 g2 Aol Azttt
v U A qgezM 09 g2 @A)t A2t
‘As a woman, too, I think those answers are reality.’

3.2.2 Addition

Errors of addition are the opposite of omissions: they occur when an item that should
not appear in a well-formed utterance is present. This often occurs due to overgeneral-
ization or the “all-too-faithful use of certain rules” (Dulay et al., 1982, p. 156).

Unnecessary Space. Contrary to space omissions are unnecessary spaces. Spaces
can be erroneously added before |t} ‘to be,” in compound verbs of 7}t} ‘to go” and 2
t} ‘to come,” as in , and in 5}t} ‘to do” and =t} “to be, become’ verbs and adjectives,

as in (9).

(8) X 4 & Fo] Z|utz]qt o}z Zof @ 2] kt7] wiof o] A3t
v 3 F Fo] 2Rt of2] Fote 2] oY w2 ol Bl A4 Y.
‘Minutes had already passed but he had not come back yet, so I was so worried.’

©) X Act7h Aol A] st Atsol A= AL A HAL AEH Aol TEol R
c}.

v Atk STE el A hefet Al s ol A2 Al A= TA IEU Aol 5785t

7] Azt

‘Moreover, as people continued to connect with each other on the internet, in-

ternet language began to emerge.’

Failure to Omit Particles. Case particles can occur with special particles—particles
which express additional meanings—with some exceptions. For example, the special
particle - “also” cannot be used with subject particle -©]/7} or object particle -2/ E.
-It replaces the subject or object particles when the case arises (Yeon & Brown, 2011),
as in (10).

(10) X Ze 7ol Lo S B Ax 22§ Eejil S Wi A% 91 2= SNSEE
Bo] A§gto] 2.
vV 22 Aol el S Sk Ak 2e T EenE B Ak § 92 SNSg

Bo] AL§3ol 2.
‘We listened to the same K-pop songs, watched the same Korean drama, and
used social media a lot as well.”

Unnecessary Pronoun. There is no strict requirement in Korean to use pronouns
when the referent is already established in discourse. In addition, it can be inappropri-
ate to use second- and third-person pronouns, preferring the use of the name or title of
the referent. In , three instances of 1} ‘I’ was found in the student’s sentence, when
one would have sufficed.
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(1) % 2B yrh 29 ad 22 2 gt bE 2 E90 242 S el
upg o2 wolEr)
v 2282 g 9 dlgt 3L 2 ujntet g AEN FHE S AL L

W oz JES L o=y Ao 1}o] 2o siEo|o)
‘Therefore, retweeting and sharing such posts whenever I see them is my own
little act of help.’

Redundancy. Not only particles and pronouns can be dropped in discourse.
Omission of entire constituents are allowed, sometimes preferred, if they can be
retrieved from context. These constituents are often marked by the topic marker

-2/%&. In (12), the phrase 1E]4] 1] ‘internet language’ has been established as topic
in the earlier part of the sentence through the addition of -+=; as such, mentioning it in
the latter part is not needed in the interest of brevity.

(12) X A AZkol AEY dloj7h AFE] Folg e Balth dlolvt G5 Aol
QY Qlofi EFolS @ @471 A ohekn A7t
v 7ol QIE Y ot A 9] el e RejFnl ol @l Holeh o
wstelo 2 Haol S 0 @Al7lE AL ofu et Az,
‘In my opinion, internet language shows people’s creativity and I think that it
will not pollute the standard language because language is dynamic.’

3.2.3 Selection

Errors of misselection (as in James, 1998/2013) or misformation (as in Dulay et al.,
1982) occur when the wrong form of the morpheme or structure is used. This defi-
nition covers only errors of grammatical extent and is hence expanded for the purpose
of this research. Spelling errors may be categorized as selection errors whose extent is
orthographic. Substitution errors like assumed synonymity, or using synonyms inter-
changeably in contexts where substitution is not applicable, and collocation errors, or
the wrong choice of collocations or idioms (Kang & Chang, 2014), are categorized as
selection errors whose extent is lexical.

Misspellings. In (13), the grapheme for the voiceless velar plosive ( 1) in 2324 “little
by little” was replaced with its tense counterpart ( 1), and the grapheme for the tense
voiceless alveolar fricative () was substituted with its plain counterpart ( ~). This
error may be due to the phonic and orthographic similarities between the segments
concerned.

(13) X A Agk 254 2HA O #BS oA A7 E4e9le v Aokl
o] A4ls] maela
v 134 a3k Zé%‘ﬂ Za4 1 #7& olF7] YoM A7t & 4= e v A5
513 91 Aol & A 4ls] TR oL,
‘So even now, I practice as much as I can and study Korean hard in order to
achieve that dream.’
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Loanwords are also susceptible to misspelling. In (14), the word dress was transliter-
ated as = | A] (deuresi) instead of =8| 2 (deureseut).

(14) x 53] A= B sk = A € Yol 8.
So] AR B s B A S ol a.
‘In particular, brides usually wear a white dress.”

Misselection of Particle. Case particles are often a source of confusion for Korean
learners (see L. Brown & Iwasaki, 2013; Montalvo, 2014, among others) and related
particles can be erroneously used in place of another.

n (15a), 73} ‘manhwa’ was appended with the subject particle -7} instead of the
object marker --&; this would have been correct had the predicate used been the ad-
jective =T} ‘to be good,” with no change in meaning. This case assignment is similar
with Filipino gusto ‘like,” where manhwa would typically take the phrase marker ang.
However, since the predicate was the verb Zo}s}t} ‘to like,” TH8} ‘manhwa’ must take
an object particle, mirroring the English construction. The case in is the reverse,
where the object particle -2 was used with g 3gF ‘effect’ instead of the subject particle
-0]. The subject marker particle is always used with passive &[Tt} verbs, as in FZt&| Tt
‘to be magnified.’

(15) a. X 12|31 grepr} R Fotel g,
v 12|30 ek v Fotdll a.
‘Also, I really like manhwa.’
b. X $elo] dojge] u Xk ¥R G HAHA
v ele] Qloyse] )AL 23l Gjgfo] sy A
‘its negative effects on our language become prominent’

Learners also often confound the location and motion particles -¢f| and -¢J|A]. First,
-o| A is used to mark the location where an action occurs, as in (16a). Meanwhile, -]
is used to mark the goal of a movement, as in (I6b). The confusion arises from the
similarity in meaning established when we consider their other use cases: -°[|4] can
also mark the source of a movement, while -] can also mark the location where an
entity exists. In Filipino, these are all expressed by locative phrase marker sa.

(16) a. X <=0 2|42 e 47 o 8.
v o A2 Aol A sle.
‘Funerals in Korea are held at funeral halls.’
b. X @ e Aol =2
v @5 e Alo] = A
“when you arrive at a funeral in Korea’

Due to the similarity between the subject marker -©|/7} and topic marker -2/+=,

they are often confused even across proficiency levels. While the main funct1ons of
the two can be differentiated, this distinction blurs with the consideration of Korean
information structure. The subject marker -©]/7} is used to focalize relationally new
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information (in contrast with referential givenness), while the topic marker -2 /+= can
be used to either topicalize relationally old information or mark contrast between two
statements, one of which may be implied (Jun, 2015; Yeon & Brown, 2011). As such, the
analysis of -©]/7} versus -2 /+= must be made at a global, discoursal level.

(17) a. X wtmolA ThE Aoj7} ol 9lofk dej ol de] ASH

v 2o thE dojrt el glolk Beloirt 7P d el ARgE T
‘Filipino is the most widely spoken even though there are many other lan-
guages in the archipelago’

b. X o]Al QIE o] A40] ATt 918 4= gl S7o] ohjel, AbA KTk Q]
Lﬂo] ]E;ﬂ o] ,QL:rLo]r)r
v oA B HIE Ao ARES T Sl & Sl SOl AAIZE oy Bl 7] 2 A
]l St
‘Now, the internet is not a privilege or luxury that only a few people can
have but a basic need.’

Misselection of Allomorph. Many bound morphemes in Korean have two forms, the
selection of which typically depends on whether the preceding sound is a vowel or a
consonant barring some exceptions. The two-shape particle -7}/ ¢} ‘and’ in takes
the form -gwa when preceded by a consonant and -wa otherwise. This pattern is unique
in that in other two-shape particles like -©]/7}, -& /5, and -(°])&, the shape with an
onset attaches to vowels while the shape without attaches to consonants; the reverse
is true with -7}/¢}. The lative marker -(2)= also follows this general rule: -euro if
succeeding a consonant and -ro otherwise. As an exception however, -ro0 is used when
preceded by (2) [l~r], as in (19).

(18) X 9% 9a]u) a7 AE7) T Wi o g0 w4
v 2% DA 4B, W B 80 A EE A
‘they also give televisions, fans refrigerators, and other useful appliances these

days’
(19) ¥ S5 hofe) £e Jzo], ol oluel2, $YY, EYLL L ol ol et
v QI lo]o] E4E 430, 20, o] REZ, FFY, EULR o] Foh.

‘Distinct features of internet language include neologlsms, slang, emojis, videos,
and abbreviations.’

Verbs and adjectives in the present tense take the same sentence endings in polite
and formal speech, that is, -0}/ ©] @ and -(£) v Yt} respectively. However, in the plain
style used in impersonal writing, the ending for verbs is -(*=) Lt}, while the ending
for adjectives is -t}. Focusing on oral communication skills, beginners are first intro-
duced to polite and formal speech styles; the plain style, on the other hand, is learned
only during the upper-intermediate level when formal writing forms part of the course
objectives. As such, intermediate and lower-advanced learners may show signs unfa-
miliarity with the proper use of the plain style endings.
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(20) ¥ $Hs] o WL A go] Wag,
v 245] o % 2 go] Mol
‘Surely, more support is needed.’

Misselection of Tense. In , the past form of the negative existential !t} was used
yet the sentence discusses a present observation.

21) x HF e A= Aol gldlsynt
v HE 735 230 Aol glaT,
‘Usually, there is no restaurant near the church.’

n (22), 2=t} ‘to be created” was conjugated in the present tense. By virtue of the
existence of the adverb #|<; ‘continuously” however, the present progressive tense must
be used, as in ‘are being created continuously.” The error may have stemmed from the
interference of the preferred English construction continue to be created, where the verb
continue is in the simple present tense.

(22) X A8AbS Atolel| M2 Tholot At A 2 tislel= W o] Al% A
v AL8AFE Apolo] Al2-e Trolet Ea T A2 tiskeh whe] A% FAH Y ot
‘expressions and ways of talking to each other continue to be created among
users’

P)

Misselection of Change of State. Expressing change of state in Filipino is straight-
forward: one can simply add verbal affixes to the base form ganda ‘pretty” and say
gumanda ‘became pretty” and gaganda ‘will become pretty.” To do the same in Korean
however, 9| T} ‘to be pretty’ becomes ¥l T} ‘was pretty” and ofl& Zl o]t} ‘think will
be pretty (as supposition).” To express a non-causative change of state, -0}/ ] Z]- must
first be added to the verb stem.

(23) X 298 Folq A& T 5 Qs Aol AAEL Boky 9L Ade
v 20 Gol4 28 8 3 Sl 4ol AR ord ﬂoql

(24) X 21M719] A+H, 'ETEH% L3
Aese Aw o FE et
v 2147] AFEH, FUE, LES 50 717]7} @ol tehbA AlSo] dEue
Abeste AL o 29 o8 A o).
‘In the 21st century, people’s use of the internet became more widespread with
the emergence of devices such as computers, cell phones, and laptops.’

% .o po] UehbA 2s AeEo] Qe

pRoy
filo

On the contrary, in writing causative constructions, -°}/ ©]%]- may be added erro-
neously instead of using the causative form of the verb. In (25), $l°it} ‘to remove’
should be chosen in preference to 1o %]t} ‘to disappear” (both from the negative exis-
tential §lt}), owing to the marking of Z" ‘wall, barrier” as an object and the explicit
mention of the agent ©] L E] & ‘emoji.’
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(25) X o]ZETL qlojo] Fulg glojdl 4 Gl AF Erem
v olRE| L Qlojo] AUg gld 4 gk AT w7y
‘that emoji is a powerful tool for removing language barriers’

Assumed Synonymity. Some synonyms were used interchangeably, although such
may not be appropriate to do so in the context where they were used. For example,
7J 2] was used instead of g in (26). Both words mean ‘energy’ but the former is often
used to refer to virility; to idiomatically express tiredness one must use the latter, which
can also translate to ‘strength, power.”

(26) ¥ 9 floja.
v 3 o] glolg.
‘Tam tired.” lit. [ have no energy.

In 27), &=t} ‘to be included” was used despite its collocations often being things,
referring to its inclusion in a bigger unit. Given that the experiencer is human, 447}
‘sense of belonging’ is preferred; it also often appears with =7|t} ‘to feel,” the verb
already used in the sentence.

= 1s0] 254 A
‘Moreover, people feel a sense of belonging when using [emoji] because it creates
a friendly atmosphere.’

Collocation and Idiomaticity Error. Related to above are collocation and idiomatic-
ity errors or the incorrect selection of collocates. They often arise due to word-for-word
translations of idiomatic expressions in the native language (Kang & Chang, 2014). In
, the English phrase feel stressed was literally translated as AE#HAE 7|t} in
Korean, the collocate of ~E &~ ‘stress’ is ¥t} ‘to receive.’

(28) X A& 7o) 20 LEHAE Wol A8,
vV A& 7ol F2t LB A ol Horg.
‘Tam in good health but I feel really stressed out.”

Korean also has some set constructions for certain expressions: the construction lit-
erally meaning ‘started a long time ago” was used in instead of the set pattern
-L 2] @} =t} ‘has been a long time since.’

(29) X AfEEo] AHUS A8 o) AFsH] T
v Abso] dEHS Ao A 23 F917] mEol
‘because it has been a long time since the people started using the Internet’
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Circumlocution. Learners may try to use paraphrases to express a specific idea as a
strategy to avoid lexical gaps in production. In , the phrase ‘friend you are talking
to” was used to describe AT ‘the other person’; in , H]2lo] A ‘nonverbal’ was
expanded into ‘without using words.” Since these constructions make sense, it may be
argued that they are not errors and that replacing these is a stylistic choice. However,
they were considered errors inasmuch as more appropriate and concise alternatives are
available (see Kang & Chang, 2014).

(30) X ZAIF o]op7|stal Qe A7 EUE REW o] & A sfof 51| ol st
71 A He.
v Aol 29T B2H olf-5 AdWsfof 5] wiFol tiehrt o Ao
‘If the other person does not know the abbreviations, the conversation will be
longer because you have to explain.’

(31) X o]al QIEY] Sloji gyt We 24 gLo 7} T Qo] 5 WHEL N2
ol8h 4= elct.
v ol7 JIEY loji fhiE Heloj o] nE thE lo] FEA WHEE AZE
ol8h 4= elct.
‘This kind of internet language is mostly nonverbal, so even members of other
language communities can understand one another.’

Register Mismatch. Korean systematically encodes honorification and politeness in
an utterance through the use of grammatical markers and special vocabulary (Yeon &
Brown, 2011). As such, some items may occur only in some speech styles and not in
others.

In , the singular first-person polite pronoun #| was used; this form is the humble,
self-lowering form used only in honorific speech. However, the sentence was written
in the plain form, indicated by the sentence ending -:=T}; hence, the plain form 1} of
the singular first-person pronoun must be used.

(32) X A|7to] W g17] o] A= ALET} 7}EE T} A9 ojofrlelA] g
v Azko M g7t L 757 7553 Ao olobr] 8] ghe
‘I rarely talk to my friends and family because I don’t have much time.’

Some grammar patterns can be used only in spoken Korean, some only in written
Korean (Hyun & Choi, 2018). Beginners and early-intermediate learners are often ex-
posed only to the spoken language and may carry its features over when writing. For
example, Korean has three sets of comitative particles with the same basic function:
-(o)&, -oF1l, and -3}/ 8}, in increasing formality. The first one, as seen in (33), is only
used in speech and should be avoided in formal writing.

(33) X A7V R Ageld AP vt Bae)E Selx) ok Ao 47te] Eet
A &3 2 4 ok,
v 70 S A AR unit Baelst S04 93 Ae] 47hS e
ISR
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‘Whenever we chat with our friends or strangers, we cannot hear their voice nor
know their thoughts so it is possible to misunderstand.’

Both clausal connectives -(©)Y7} and -(©2) 2 2 largely mean the same thing. Aside
from some nuance and restriction differences, the latter is preferred in formal writing.

(34) ¥ HEH2 ol thE YEpt BeldS AR 2 Aoyt ddoj7t B
v 232 doldl e Uebr Ejde AR R Ao B R qlojr} gt
‘The Philippines has many languages because it is an archipelago and was colo-
nized by other countries.”

Lastly, the use of abbreviations that arise from speech, often to facilitate ease of artic-
ulation, is discouraged in formal writing. One common form of this is the contraction
of the bound noun 7l ‘thing” and particles, as in (35) where Z1-2 (geoseun, 7 + topic
particle -2) was shortened to 7= (geoneun).

(35) X UEH o] AbgRt 7= AT HEsHA A1 F4] =nt
v QEY Qo] A§SHE 2L EAU B AW £ k.
“To use internet language is good, but to use it excessively is not.’

3.2.4 Ordering

An error in ordering is committed when a unit or group of units are incorrectly placed
in an utterance (Dulay et al., 1982).

Misplacement of Particle. Like in English and Filipino, Korean particles - ‘too,
also” and -%t ‘only, just’ closely attach to the unit being stated in addition or being
limited, respectively (Mccawley, 1998; Nagaya, [2007; Yeon & Brown, 2011). In , -
was originally attached to #] ‘I’ when it should attach to TF=o] Xt} ‘to try making’
given its context. Similarly, -7t in occurs with A 2-& To] ‘new word(s),” but it is
more appropriate to limit the entire phrase Al 2-% Tojof] that 7 ‘[a thing] about new
word(s).”

(B6) x 1P AE S ™ 4k kS ThEd e
v 1837 JFS e o kS whEo] B E §Q.
‘I make music too when I am inspired.’
(37) x 14| 1Yl /loj= A2 Tofet gt Zlo] ofur}.

A
v 19 Y doj= 22 Tojof Tk ARt o] ofytt.
‘But internet language is not just about new words.’

rol, rsk

Failure to Split Negated 5ItCt Verbs. Sino-Korean nouns and other loanwords are
typically verbalized by adding o}ttt ‘to do’ (Yeon & Brown, 2011). These verbs are
usually written as one word but must be written separately when negated using <F
‘not,” as in (38), or 5 ‘can not,” as in (39). St} adjectives are not negated in this way
(i-e., 9F or & is placed before the entire adjective).
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(38) X AU AE AHERA] S ARSEA] A= o] At
v JEY Ao AFGEA] ALE oF A AE S & Q7] ol
‘It is because one can choose whether to use internet language or not.”

(39) X o] dapAl of W AL S 2 @S| v vpgtict.
v ol obe AHAI0] S ST B el HIhe weck
‘The male student received criticism for not expressing any of his feelings.’

Using Adjectives Instead of Adverbs. It is said that English is a noun-oriented lan-
guage and Korean is a verb-oriented one; English has a preference for nouns and adjec-
tives in expressions, while Korean prefers verbs and adverbs (Houston, 2019; Miyajima,
2019). In (@0), the original phrase literally reads ‘studying is passionate.” It is more nat-
ural to say “passionately studies” in Korean and this can be achieved by reversing the
order of &7 4 ‘passionate’ and F5-5}T} ‘to study,” supplying additional morphemes
as needed.

(40) x EtgolE A= e Ut /lolE 35 420l 8.

v E35o]Z At e Yet dojs A0 gHAa.
‘Moreover, Hazel passionately studies foreign languages.’

Similarly in [#I), the original phrase translates to ‘has a lot of superstitious beliefs’
while it is preferred to phrase it as ‘believes in a lot of superstitions” in Korean.

(1) X W AFES 7449 W] gy ujo
v 23 AEES D4lS Bol B7] dieel
‘because Filipinos have a lot of superstitious beliefs’

Misplacement of Adverbs. In Korean, complements and modifiers always come be-
fore the unit they modify. This can pose a problem in object-verb constructions where
adverbs may be misplaced before the object instead of the verb, as in (42) where T
‘more’ was placed before A|7} ‘time’ rather than T@%5}t} ‘to reduce.’

(“42) x EdLe Ao Sl A2 Ta o g & 5 JlolA H AR BT 5
v 4 AestE sl A2 He o A & 5 M AE H E=T
‘If you use abbreviations, you can shorten what you want to say and save more
time.”

30 %9,

o},
o},

—

In , three adverbs are used consecutively: @o] ‘much,” o}2] ‘yet, still,” and <F
not.” In such cases where multiple adverbs are used in succession, Korean follows a
general pattern: demonstrative (e.g., place, time), descriptive (e.g., manner, degree),
then negation (zzangdol57, 2020). The correct order should then be ©}2] o] ¢t ‘yet-
much-not.

i/

(43) X SRR Al 22 A go] ofA et E1ta.
v SEAEE A= B A ofA Eol oF 21 4.
‘But I am not done yet because I am lazy.’
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Word Order. Errors of misordering spanning a wide range of units may also occur in
complex sentences with embedded clauses, as in (44).

() X TEHohgorg L Ale 56 gRols duol kafla
v T2 Avle 24, 53] =t A2 ks = A8
‘As for my other hobbies, I also 11sten to music, especially Korean and Japanese
songs.’

3.3 Qualitative Analysis of Errors

As sample sizes vary between groups, the frequencies in Table 4] must be standard-
ized in order to be comparable. Table |5shows the EDIs for each error type and extent
per proficiency level. A quantitative analysis of per-document EDIs was also done to
identify differences among groups.

Table 5
Error Density Indices by Type and Extent per Proficiency Level and Kruskall-Wallis H Test on
Per-document EDIs

Error Proficiency Level Total X% df p g2
Type Extent Beg. Int. Advw.
Omission 0.32 0.11 0.35 0.24 9918 2 0.007  0.2681
Orthog. 0.12 0.02 0.08 0.06 0715 2 0.699 0.0193
Gramm. 0.12 0.08 0.09 0.07 5025 2 0.081 0.1358
Lexical 0.07 0.06 0.18 011 10773 2 0.005 0.2911
Addition 0.20 0.18 0.27 0.22 3.632 2 0.163  0.0982
Orthog. 0.09 0.01 0.04 0.04 0770 2 0.680  0.0208
Gramm. 0.07 0.06 0.07 0.07 0720 2 0.698  0.0195
Lexical 0.03 0.11 0.15 011 11212 2 0.004 0.3030
Selection 0.54 0.52 1.12 0.76 15124 2 <.001 0.4088
Orthog. 0.07 0.03 0.02 0.03 1416 2 0.493  0.0383
Gramm. 0.21 0.15 0.39 0.26 9.804 2 0.007  0.2650
Lexical 0.27 0.33 0.72 047 14143 2 <.001 0.3822
Ordering 0.07 0.01 0.05 0.04 2538 2 0.281  0.0686
Orthog. 0.01 — 0.00 0.00 0.638 2 0.727  0.0172
Gramm. 0.02 0.00 0.02 0.01 0461 2 0.794 0.0125
Lexical 0.04 0.01 0.03 0.02 1913 2 0.384 0.0517
Total 1.12 0.82 1.78 126 12204 2 0.002  0.3298
Orthog. 0.28 0.06 0.13 0.13 0832 2 0.660 0.3298
Gramm. 0.42 0.24 0.56 0.40 9.629 2 0.008  0.2606
Lexic. 0.41 0.52 1.09 072 15867 2 <.001 0.4288

The computation of EDIs as seen in Table [5|shows that students at the beginner level
typically make 1.12 errors per sentence, intermediate level 0.82 errors, and advanced
level 1.78 errors. This suggests that an advanced learner is twice more likely to com-
mit an error compared to an intermediate learner; the beginner learner’s probability
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is only somewhat higher than that of the intermediate learner’s. Moreover, Kruskall-
Wallis H test was done to check for difference between levels. A parametric test like
one-way analysis of variance (ANOVA) would have been preferable but the data failed
to meet the normality assumption required by it. Nevertheless, the Kruskall-Wallis H
Test shows that this difference in total EDIs between proficiency levels is statistically
significant and non-negligible, x? = 12.204, p = 0.002, £? = 0.3298. A post hoc pairwise
comparison of EDIs by error type and extent (see Section[6.4) points that overall, begin-
ner learners commit less lexical additions, intermediate learners commit less omissions,
and advanced learners commit more selection and lexical errors.

4 Conclusion and Recommendations

Filipino learners of Korean as a foreign language commit several kinds of errors in
composition. Errors of omission may take the form of omission of spaces, omission of
particles, omission of complementizers, or omission of conjunctives. Errors of addition
may occur as unnecessary spaces, failure to omit particles, unnecessary pronouns, or
redundancies. Errors of misselection may be realized as misspells, misselection of parti-
cles, misselection of allomorphs, misselection of tenses, misselection of change of state,
assumed synonymity, collocation and idiomaticity errors, circumlocutions, or register
mismatch. Finally, errors of misordering may take the form of misplacement of parti-
cles, failure to split verbs, using adjectives instead of adverbs, misplacement of adverbs,
and general word order errors. The typology presented is not exhaustive but provides
a general overview of the errors committed by Filipino learners nonetheless. Inferences
on the possible sources of these errors, whether interlingual or intralingual, were also
discussed.

One may expect that the occurrence rate of errors will decline as proficiency level
goes up. However, the data suggests otherwise: advanced learners committed more
than twice as many errors as intermediate learners. Specifically, beginner learners com-
mitted less lexical additions, intermediate learners committed less omissions, and ad-
vanced learners committed more selection and lexical errors. Some hypotheses as to
why this is the case may be formulated. First, advanced learners can convey more in-
formation within a single, longer sentence. With the denominator of the EDI being the
number of total sentences produced, the metric will inevitably be higher if a learner
joins multiple clauses to form a single, more complex sentence. Second, beginners have
less lexicon and grammar patterns available to them, hence the tendency to be conser-
vative with production. Learners of higher proficiency have more tools allowing for
generalization and experimentation, but in doing so they expose themselves to higher
chances of committing errors. Lastly, the data on advanced learners were taken from
courses which specifically aim to improve writing (and reading) skills. On the other
hand, the courses taken so far by beginner and intermediate learners focus on oral
communicative skills. Some constructions in the advanced levels may be grammati-
cally correct but infelicitous, or felicitous but would be deemed awkward by a native
speaker and were marked as errors.
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Moving forward, a couple of improvements may be made in future research. First,
the corpus data must be expanded in order to identify more systematic errors in the
learners” compositions. This will also allow the application of more robust statistical
tests, which in turn might allow for more meaningful interpretation of the quantitative
data. The present study used a non-parametric test as the data was not normally dis-
tributed and the sample sizes for each proficiency level were too small. Second, instead
of an individual judge, a panel of native speakers or language teachers may be invited
to evaluate the compositions in order to avoid ambiguous errors in the analysis (i.e.,
correctness versus acceptability; see Lennon, [1991). Third, the compositions may be
specifically chosen such that a longitudinal analysis is possible, that is, a comparison
between the error density of the first and the last outputs written in the semester may
be done.

As the current research provides an preliminary analysis of the errors Filipino learn-
ers of Korean commit in written compositions, future studies may focus on specific
kinds of errors in order to describe in detail how these errors arise, like particle us-
age, lexical choices, and the like. Ultimately, this study wishes to serve as a starting
point for further research on the KFL acquisition of Filipino learners. Such may aid in
the curriculum development and teaching of Korean as a foreign language to Filipino
learners.
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6 Appendix

6.1 Writing Prompts for Beginner-Level Students

Instructions

Choose two (2) questions from the list provided and answer them in Korean in not
less than eight (8) sentences each. Feel free to expound your answers as necessary.

Of course, this is not graded. While not required, you are highly encouraged to
use only what you have learned previously. You are also allowed to use dictionaries
or consult your previous notes as aid in writing. However, you are NOT allowed to
ask for help from other speakers of Korean nor use any machine translators, grammar
checkers, and the like.

If you have questions or concerns, please feel free to contact the researcher.

Prompts

1. How are you doing? ZF W11 glo] Q2

2. Why do you study Korean? &ff §t=o] & 5[ Q?
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3. What is your hobby? Fu|7} o Q?

4. What food do you like? What food do you not like? F-<& 2-4]o] ZopQ? &
8410] oF £0}22

5. Introduce your favorite Korean celebrity. 7}4 Zofst= gt o912 ATl 5 A4

2.

6. What do you want to do in Korea? gt=ro| A 7| 5}l 4lo] Q?

6.2 Sentences with Errors

Level Sentence

Beg. ALt 13Hd Ado]dte(— & [OMM, GRAM]) A7 5}=(— AF [SEL, ORTH])
#ht_¢lytH— @ [ADD, ORTH)).

Beg. A& ol TR ol =8(— @ [ADD, GRAM]) A7} Eolsh=
AofQ1E0](— AAIES [SEL, ORTH; SEL, GRAM]) o|sf5t g4 o] Al(— o]}
Alo] 4] [OMM, ORTH]) 12 Q.

Beg. ona}uqhg@ kst [OMM, ORTH; ADD, GRAM]), A= kpop& 94 olst 1,
ee Wol Bil, Eetut: Hol #Hg.

Beg. 128]118(— @ [ADD, GRAM]) A& S=rolA Aagilo]a(— Al Hojg
[OMM, ORTH]).

Beg. ROl A @ 4l-2(— Skl 42 [OMM, ORTH]) Z5°] B+=H &

Beg. A& £7 3] @sbHE=Q(— @ [SEL, GRAM; ADD, GRAM]) =0l A 8 3H
18] 31(— 3kaL [SEL, GRAM]) A1 7hp7t Halg4lo] g(— Al 4ola
[OMM, ORTH]).

Beg. AtFE0] Al o2 EoHA(— 52 WA] [SEL, GRAM]) 29 TooH(— TetoH
[OMM, GRAM]) £70] 8.

Beg. 29, k&, £9(— ©] [OMM, GRAM]) Qo™ A7} -4 EEZ&‘H&.

Beg. 1A AFE ZBA(— 224 [SEL, ORTH]) 2EA)(— 224 [SEL, ORTH]) 1 &<
2(— ©]F7] [OMM, LEX]) 154 A7t dorode=(— & 4 31;— [OMM, ORTH;
OMM, ORTH]) & A3t 1o 1 (— A5t 911 [OMM, ORTH]), 3H2o] d413]
TEHQ(— FH51 8 [OMM, ORTH]).

Beg. A= AFT FHe(— 7 [OMM, GRAM)) 250 E5(— 2 & 95
[OMM, ORTH; OMM, ORTH]) = &5} 7151t}

Beg. ofo] AT YL WHEY(— o] [OMM, GRAM]) #Hol Q.

Beg. Turﬂ FU7EE H(— Fu F 3ol [ORD, GRAM]) ¢lo] 4.

Beg. dofl(— @ [ADD, GRAM]) Al Ful& H A (— t#|€ [SEL, ORTH]) otEE

A5 011751(% 55k 712 [SEL, GRAM]).
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Level Sentence

Beg. & F|W|Z7H— += [SEL, GRAM]) Z°-& £+ 22 55| $h=o|ef Y20
L2 (— &, 59] =t 42 2 E £+ A9l 8 [ORD, LEX; SEL, LEX]).

Beg. 181 A%(— @ [ADD, LEX]) 372 o(— & [OMM, LEX]) tf 2% (— o
[ADD, LEX]) 1= 22 FHE5]| H1.8 (— wHEo] B7] & 32 [SEL, GRAM; ORD, GRAM]).

Beg.  SFA|TH AL A(— A=A [SEL, ORTH]) #o] oF2l(— oF#] #o] [ORD, LEX]) ¢F
11_]4_ Q9.

Beg.  ou o #u]7H— £ [SEL, GRAM]) Al st= ALo]ol| &(— @ [ADD, GRAM]).

Beg.  @FF A4l AHET}L upZof Sojy 7k Aol QLo P4 Aldsta glo] 8 (— i)
[SEL, GRAM]).

Beg. mhA|2to & A| /&5 ol=(— =& [SEL, GRAM]) ZA-2(— @ [ADD, LEX]) u]7}
Al 2= glol ],

Beg. ot A&o] Y7 of# Y =Hl(— ol=]H [SEL, GRAM]) 7|55 & " ofl=(— "ttt
[SEL, LEX]) ®4] 3] & (— 0l-go] a4 4 [SEL, LEX]).

Beg. A 7H ZFotshe et dddf|Qlo] Z7Hp e AdTolo 8 (— i WEaddoloa
[SEL, LEX; ADD, ORTH]).

Beg. d& 2(— ¥ 2 [OMM, GRAM]) ¥H-E2(— ©] [OMM, GRAM]) §lofq: A _d<F,
A AR, H_g7], 8o, 8 29, A 8 122l A_H=(— o [ADD, ORTH (x7))).

Beg. W (— wWd [SEL, LEX]) o]&0] o}n] 2kl 51122016 WH-E|(— o}u| 1 A7} 2016 K€
[SEL, GRAM; OMM, LEX; ORD, ORTH]) ©57}7] S5}l glo] 4.

Beg. HE 392 YT (— BTS| ke o} [SEL, LEX]) Folotal Z42]7} oM Q.

Beg. @ 7FA7} Wotal (? [SEL, LEX]) ul-go] E0] 4.

Beg. 121 oj2]EEL(— WHEL [SEL, LEX]) o}5 145 Q.

Beg. &S oY W=(— Yt A2 [SEL, LEX]) 7155 2 Ao A (— 7 Zots.
[SEL, GRAM)).

Beg. Weho] AL g(— & 51 [SEL, GRAM; OMM, LEX]) Y2 sjogF A H(— =3
%A1 [OMM, ORTH; ADD, GRAM]) &4} 25t 21-8(— -3 Y57tk [SEL, LEX])
01:5\_3]] Q.

Beg. A= 7ol £2H AEHAE Wo] A48 (— ¥otQ [SEL, LEX]).

Beg. %S ofA] HA| ghotA(— Eol &2] &obA] A7} [SEL, LEX; OMM, LEX]) 717
Holg.

Beg.  ©] 87|+ BE|(— 2 [SEL, ORTH]) Y 4o 8 (— W oW F3lo18
[SEL, LEX]).

Beg. @(— A= [OMM, LEX]) F8a(— o] [SEL, LEX; OMM, GRAM]) §lo] Q.

Beg. 19(— Z2 A [OMM, LEX]) ZE_o] @(— Z 4] 2 [ADD, ORTH]).

Beg.  HSl=El(— thal [SEL, LEX]) 71501 Q.
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Level Sentence

Beg.  1#1H] @(— A7 [OMM, LEX)) 7] & A2 Eotgiol & (- EolsiA Hola
[SEL, LEX]).

Beg. -9} ofo]E50](— £ [SEL, GRAMI) 21 (— o] s}l [SEL, LEX]) 41014 Z5a}a
U0l Q.

Beg. 181 ©3}7H— & [SEL, GRAM]) Y5 £o}sf 3.

Beg. =WAHo= 9= Ao|(—~ ¢171 [SEL, LEX]) fjZ°] 7]\Z2(— ©] [SEL, GRAM]) ¢
ZolQ.

Beg. ©oEol(— &2 [SEL, LEX]) H<lotal 4ol Q.

Beg.  mYll(— o [ADD, GRAM]) ¥41 A= SkaL glojg.

Beg. |+ Zo(— @ [ADD, ORTH]) H141%.9] np2]u} 8] 44-2-2(— o [ADD, LEX])
ol .

Beg.  WIAIZ7} U AQgeka(— Al ekl [SEL, GRAMI) Afm|glol A Fotala(— Eota
[SEL, LEX]).

Beg. 17t 8% 22l 5¢le] th L 9li(— thii [SEL, GRAM]) 2 (— &
[SEL, GRAM]) Y& o]z ¢ Q.

Beg.  1#iA 2l = A2(— of [SEL, GRAM]) ¢F 7t2.

Beg. 181 A E(— 7F[SEL, GRAM]) ©o] 3loj 8 (— Wotga [SEL, LEX]).

Beg. A= & sAoF 5tH(— 1 [SEL, LEX]) &=Y& Sotal(— of &4 stal [SEL, LEX])
Hola.

Beg. A 7 Fotshs &= Aolldl2(— o] [SEL, GRAM]) YA LTt

Beg.  A7lo] 2/718k31(— 2/87) 3 [SEL, GRAMI) 77} 2 dA<] .

Beg. 181 Z-2(— &2 [SEL, LEX]) 42| 9Jal(— 7FA] AL [SEL, LEX]) Y& Aj=]loa.

Beg. wdof(— @ [ADD, GRAM]) # 1] & Wol up4qg.

Beg. A+ ATIE(— ©] [SEL, GRAM]) M 4734l Aoja(— e £7)o]1Q [SEL, LEX]).

Beg. AEdo] 7|2g(— & [OMM, GRAM]) Z£olgtytt.

Beg. <IAEH@(— & [OMM, GRAM]) Zo}gtH .

Beg.  7Hol#a(— - [OMM, GRAM]) 17 Zofgtiet.

Beg.  9A|, = ute(— = =2t ¢ A] [ORD, LEX; OMM, ORTH; OMM, GRAM])
Zortytt.

Beg. 14|, er=ojg(— & [OMM, GRAM]) &7t

Beg. At oAl 5k7 4lole TelA QIAIE o] Al BT (— 1A olA e FhE
=0 7}al [ORD, LEX; SEL, GRAM; SEL, LEX]) Ao Q.

Beg. A?1S o(— ¥l [OMM, LEX]) 4ot (— 4o 8 [SEL, ORTH]).

Beg. oAk EAF l@(— 8 [OMM, GRAM]).
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Level Sentence

Beg. oAl AL 123 (— 5t [SEL, GRAM]) AAel& 123 (— 5t
[SEL, GRAM]) A 2] 4.

Beg.  9ufstd o] st7]@=(— ol [OMM, GRAM]) £435}1L Aol 8.

Beg.  SF Eolohe 2412, Bol 9lo|.8(— wWola [SEL, LEX)).

Beg. A= A14o](— 9t [SEL, LEX]) 7ttt 2 9 8.

Beg. 121 kefi=(— k#she [OMM, ORTH]) 2 Foll 4.

Beg. o2 AF =714 L EL 8(— € &8 [OMM, ORTH]).

Beg.  H&(— 52f [SEL, LEX]) Hol|, A5 &3 Bof|(— 423 o]l 245 [ORD, LEX]) 71-9.

Beg. AbHst= 23 (— T [SEL, GRAM]) Zo}35) 4.

Int. 49 D@ FEA(— oA [SEL, GRAM]) F2H= BF Folut g olehe 24
Jar Azt = A Qlolg

Int. 53] 41%E B otgk =g A E0(— =8~ [SEL, ORTH]) Yol g.

Int. Sk AEAlo] 4 off @72k FESE 47] A vH— 47| %= oFA] 9 [ORD, GRAM;
SEL, LEX]) ] #F+= HbA] Z7olu 2|uhE §le] a.

Int.  "a|Wof|Aq T4 o2 (— T =] ot [SEL, LEX)).

Int.  =e(— o4 [OMM, GRAM]) &L Zotets To g i =8 ZojZolat 3 Q.

Int. ¥ AZAAE £HE0] =& SeA|Tt & defu|dnt AE 7T (—,
[ADD, GRAM]) ¥4 317K~ 2} [SEL, GRAM]) T2 {83t 7Mo% (= 7HA B =

Int.

Int.

Int.

Int.

Int.

Int.

Int.
Int.

[OMM, LEX]) & 4.

Sholl A Wel WA= e Aol 2 ) ArEo] Aol o £g A 22 qliT

s}A-S 1517 317U A A2 2 o Hol2(— S [SEL, GRAM).

33 2l 4o 4(— of [SEL, GRAM]) E215191 2] ¥lzo] Soi7hA] 94 oo g2

AL A4 2E 3 9 oA L 5 9 U gy e,

]y 4e) 4]0] 51914 (— 4= [SEL, LEX; OMM, GRAM]) o] t}747} 7] st A}

Q1o A 28 S 318 5 9lof s (- 15Hs Zo] Ak olof g [SEL, LEX]).

Shkol| A Aol Aol 7Hel EE oAl QIALE sk wglo] Sl2akAe Wl el A S5t

£J 52 HE oju|(— @ [ADD, LEX]) o]oF7]sf L.

1 e Aol A 20132 7] (— L [SEL, LEX]) FH] 8 2412 u7] % gl

Bho}(— sHe ¥ [SEL, LEX; SEL, LEX]) Belflellq 18 Hat gloja.
o4 [S

slolZ M7} @t 4 ellA] W1TQ1E] $-el otel oAl o4l [SEL, ORTH])
ghgel .

olr

¢

ol

i

Z7]=(— @ [ADD, LEX]) UP SaLin s}1 t3ta ¢lofatatofl A A Fujo g

seolE 1% A& Fre o ol9] o Al(— 7 [OMM, ORTH]) o]oF7] 5t
o71(— 19471 [SEL, GRAM]) mZof] Tk 2ef 2 Aol | Zol2tal(— @
[ADD, LEX]) Aol .
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Level Sentence

Int.  #}7]:(— 2 [ADD, LEX]) 0| %(— @ [ADD, GRAM]) & Ho] 1 gZo]
A 8(— 25 o] 1 [SEL, GRAM]).

Int.  Z12]al§o]& A 717} Al 7]1E(— < [SEL, GRAM]) H|S=7t 2 ot Q.

Int.  A+=(— @ [ADD, LEX]) 5ol £-&5t=(— Z-&3t [SEL, GRAM]) Afto|z|gt HEt
At (— A [SEL, ORTH]) Q1= ol #+= @ol Eaji Q.

Int. A 2= Z2(— @ [ADD, LEX]) Fofsh= & 171(— Zlo] B]%5}7]

[SEL, GRAM; SEL, LEX]) t}&o]| = ]|o|Z #Z(— ¢} [SEL, GRAM]) 417
A Aol L.

Int. g Aol L E = AL T2 = EfutE HE Ak ol 3= SNSEX(— @
[ADD, GRAM]) U*O] ARl @ (— ARl 2 [SEL, ORTH]).

Int.  E3oo]E A thE et Aol & 3R EA Aol 8(— Ao 2 FRA]
[OMM, ORTH; ORD, LEX]).

Int. A% 94 0p@7Fx 92 (— o8 [SEL, ORTH]).

Int. A= 52 S=o] ol T A7t 7] "ol ol Sl= o sllo]&

A E(— oA [SEL, GRAM]) Eoj& & 3l o L7} 7]&o] Fot Q.

Int. Slo]& M H2 A A 0] 8171(— @ [ADD, LEX]) wi&o]l A= do]& X 2= X7}
QJojA 71w Q..

Int. W AMELS o AZS Flota (— Tl 8 [SEL, ORTH)).

Int. @2 9E AEIIE0] ofE AT ES EH7] flo] Za5tH(— Zadla [SEL, GRAM]).

Int. J-d oA da & 4 e A doll(— o [SEL, GRAM]) HAE-2 =otal
07,}\—%(% =014 [SEL, GRAM]) A4 Q.

Int.  Ad 2 & 50t A=(— o [ADD, LEX]) @& AlgtSo] Hof|A vz 4= glo Uz} 2k
2atol 438 517] Yolatg ol 8(— Al&3lo] 2 [SEL, LEX)).

Int. oA AlE-& HrfstH = AFeFE-2 SNSE ©]-&_stil(— ©]-8-5FaL [ADD, ORTH])
EQHF, JAE 0|7, Shopeed(— @ [ADD, GRAM (x3)]), Lazada 5ol F5=
=71 glolg.

Int. /\HVV: AN Al=(— @ [ADD, GRAM]) Z 83t =72 A7] flafl HollA Yrh=

Z&(— ©] [SEL, GRAM]) B8 & 4(— 8 [SEL, LEX]) §17] ofjZoll &eh3l 42
Ha|sh A Zolq.
It eefeloR BN WW B He o] dEE 44 sh% BA(— @ [ADD, LEX))

Int.

Int.

ool 8(— & 5.8 [OMM, LEX]).

AE-S Tsial A2 AlgEo] &4 & 9(— o] EA [OMM, LEX]) AH&-6t=9(— Z]
[OMM, LEX]) 81-¢-7] of @ ]3]0k 3.8 (— W =8 [SEL, LEX]).

o2 A st 27| ¢|(— @ [ADD, LEX]) t-& AFgE2lAl(— = [SEL, GRAM]) 0]
Zol57] 8 % 9lol
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Level

Sentence

Int.

Int.

Int.

Int.

Int.

Int.

Int.

Int.

Int.

Int.

Int.
Int.

Int.

Int.

Int.

Int.

5129t 217]=(— @ [ADD, LEX]) 22}¢l o & A&

AFHEL2(— o= [SEL, LEX; OMM, ORTH]) Z-&

1e1A [SEL, LEX]) 47&°] =2l 8.
A (— L2 H#3 [SEL, LEX; ADD, GRAM]) ol @2 AtrE2 wie

H H]20 2(— 2 [SEL, GRAM]) 5415 A1 &= Al 25101 8.

T3 2|(— @ [ADD, GRAMY]) wj£of i AA 7} 1717F B =3 (— EobA] 2

[SEL, LEX]) H @2 1 A5= %“zit}i Azsa.

SHAIRE oA AlEo] 22t S W AV E FtE 2(— A

[OMM, LEX]) ¥l Q.

FooA ARSI T O 2 (— oA [SEL, LEX]) =29l oYzt @2 AFdEol

2935 Q.

o g2 AtgrEe] vl g ateiol o= o vlefof g 2jAHE2 °]8(— @ [ADD, LEX])
ol A dojubA] == sfiof shAle 8.

AtgrEol gH) 9JAHE A1F 51 tﬂif°ﬂ(—> St [SEL, LEX]) =71 AH(— &

[ADD, LEX]) @(— © [OMM, LEX]) £-& A H| A S AZ8foF 511 ZFo]a| AL ot |

719 8.

=3t el o &2 AR SIH— @ [ADD, LEX]) 2o 50l 3ol 8.(— AT

[SEL, LEX]) 85 o=} "2 o] 2&42(— o [ADD, GRAM]) g(— 2+

[OMM, LEX]) M3} & o] 7k8.(— 7He A2 FAFRE A Zotg [OMM, LEX)).

d7 AE3AF ] =AE At e Aok @7 (— @ [SEL, ORTH]) ARdS A7 &=

Q.

ot el of=(— oA [SEL, GRAM]) “pamahiin” T 2o A-E4 Hof| Ao 4175

HAY R ek E e,

F=oll(— °I4] [SEL, GRAM]) o]52 K

"o =(— oA [SEL, GRAM]) AE=

[OMM, GRAM]) 7HA|E-& F+= Zo] o] &5

2(— HHd [OMM, LEX]) Dejd A5 A9

(— o [ADD, GRAM]) &£ E& HE

A HEHE 25 9ol a.

e ¥o=(— @ [ADD, GRAM]) g(— AEA2 [OMM, LEX]) B-5 = A% 7}7]
Aol A4S SHHA AuALE &87] miZol &f4o] ol 8.

gHtol=(— @ [ADD, GRAM]) A3 A]o|(— A&~ [OMM, ORTH]) 1+ 7}&3}

174, 193 AP0 FREL A, Ao RIS A1 W2 QR0 FhA ANE

7 Aol A5 vle] ok e A7 HAE DA E B W Aol
AR AGEA BAE GAT HAZ e A 297K oz} [SEL, LEX)
ch&2(— o [OMM, GRAM]) 2£8 # ).
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Level

Sentence

Int.
Int.

Int.

Int.

Int.

Int.

Int.

Int.

Int.
Int.

Int.

Int.

Int.

Int.
Int.

Int.

Int.

Int.

Int.

] Apgro] AFg e wi(— SHH [SEL, LEX]) #5-2 T4 342 s a.
Lamayoll:=(— $<F [SEL, LEX]) @(— So}7}4] £-o] [OMM, LEX]) A|AH= 3 <t
QT HE 3-7U7F 2|45 Q.

h=ro] A A2 Aol (— ol A [SEL, GRAM]) sf.8..

e Ao 24 o FRe A2 o) B4 efo] HE(— eto] A= [SEL, ORTH]),

T

AR

AR H2M S 1 %é&* 22 et H2M 2o glod o] T M 25
dojxz H Q.
I AAEE2 1AAQ B8] W) (— vl4lE Hol 9] [ORD, LEX]) wf-Zof ]
FolA=(— {lell= [SEL, LEX]) e &2 H5tal(— Hojx= 2]z g8yl [SEL, LEX]) 58-S
SHAY H 2 & HlA] ghota.
urstH 1A 0] B8 A Aol a(— Aot W] wjolo) & [SEL, LEX]).
“Hla17et 7EE Al Z-2 AdEo] YlolA T1E°](— @ [ADD, LEX]) o(— A
[OMM, LEX]) 701 21-& 4= Qlo] &.(— 701217 = 3.2 [SEL, LEX)).
tof=(— oAl [SEL, GRAM]) e 217 of] T2ttt A flAof So]7kA G4 ol
Fe DAY SN £S5 10 G dollA A& F A bk,
F7HET 7P Arolebd SR B B2 4 9lo]8(— 7]k ol & [SEL, LEX]).
Aol BE Zlo] 7HEet BE AA A0 2(— W o & [SEL, LEX]) o}i= 4 &
22FQlo) A & 4= St
A 8 A ES S obe 1L 22l H& ok §lal(— kAl [SEL, GRAMY)
22l o8 o] o]l =] 1L et
—ol o] 31 7|7toll AFE &2 A5 JIH Y-S Aotz T B2 AFEEo] 224l

ol dhalf &A =HrH(— =3 E‘r [SEL, GRAM]).
%LDHZ}C o] FHE& AAT 4 A 219 Brtet Pl e ZREGUTH(— HojErt
[SEL, LEX]).
2(— ¥ [OMM, LEX]) 221Q1 &3 o] gt S = ¢l
E3E2ERlofA A E 8 Y3 o] =11 AlE2] §7]17H— ? [SEL, LEX]) A/ =]+=
7= Qe

%%

A(— & [ADD, LEX]) 2(— 7§15 0 & [OMM, LEX]) 22l 4188 % ¥ ) X7t

g Fle

A 0 2(— & [ADD, LEX]) £2tel 43¢ 3 o -2 142 B as} ¢l7] w2 o

Halel A Latel ame o £& A 2.
SpAg g 4k B2 0] o] o7t & thed) AHo)(— o 4 [SEL, GRAMI)
7Rk £7) ok,

“TeA Wk o @ Hol(—+ @ [ADD, LEX]) 49l 442 grhd Al=g 4 gl
Apo] ERLE o] §aflof .
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Level

Sentence

Int.

Int.

Int.
Int.

Int.

Int.

Int.

Int.

Int.

Int.

Int.

Int.

Int.
Int.

Int.

Int.

2] [OMM, LEX]) A7} HA o2 ohA e 2o} whofap 25 2-24Ql
47 Yt A EE A d SIAIRH— UL [SEL, GRAMY]) {EASHA] o]-g-sfiof gttt
frfotH A 7H— W7t [SEL, LEX]) 3@ 25 <H— 3 &<F [OMM, ORTH]) <ol d
d7tee] oo 7] ufZoltt,
Al7H— W7} [SEL, LEX]) 3 59 Zolgie 1 d}e] o] 52 AETL}.
AE A7F 2] A-5olA “F7t vhet @A w3lof 7kar Aof?7ekal Sl A(— v
[SEL, LEX]) @]ol= oM 74al 4 2] grobA] 9-7] =4t Zit.
$-217F w3]of] E2HE v =317] wiZoll o o) &7t floj A A E(— At
[SEL, LEX]) E2 %A 1.3] Gofl A] 9lofof gt

A|AL @7FEEI A (— & [SEL, LEX]) A E A= A of|Al(— W [SEL, LEX]) E7F&

2=t Fell(— 7FHSEL, GRAM]) Al 11 A A E 7} o= Za & =4

& AE A w5k HE=(— Y [SEL, LEX]) A E 71 = 9}7‘“‘ A=

a

A=t HA 2 Zo] ARt obA] Fof_@ Z|(— @ [ADD, ORTH]) 923t7] iz

ol A4 3.

& Lol g4 A7 =2kl (— A A A [SEL, LEX]) vlAte] £7k2] A4 6k2] etk

RiEApTiny

g AE KL ol A HE(— WS [SEL, LEX]) B “ol4] o] Y=

Hgha(— WA 7kl & [SEL, LEX])?” 2ty 241t

AE A7F of Al WA IH Abol Y7t ANE K o] Aol 27 o)/dstrtal *“”?EXFL
A=(— Y= [SEL, LEX]) “ofA] Y7F & wd & A=t o7 e dig3ich

SEb| er e & o} TR B3512(— 71 [SEL, GRAMY]) 9lo U7, & vt
2EA2 o 7= - EYH(— @ [ADD, LEX]) B=31 spAIRF 22 Hlet e
AFU

5

oA AEA o] 2 v YA} RE OFES 3 ARk Auht HhA) gL ]
Wa)g AEA o)A YA BE RS T o B A i), Aln)

w8 2o uh(— A% [SEL, LEX]) AntE BAEol e #a4Uchet Ze] meju}
A&yt

RE @3] 20 Ago] glgliUrh— $l& Ut [SEL, GRAMY).
e S YIRS U P

Q&Y th(— ol gtk [SEL, LEX]).

2dgo] A A% Bads) “Ze gt e QA4S S, D8 Eala
[SEL, GRAM; SEL, LEX]) Aol A “Z51gH] u}. ESA A 8723 F5} QAL
ghoH(— g o} [SEL, LEX)).

th-& 2ol gL A B4 717k th(— AI7H [SEL, LEX]).
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MANRIQUE

Level

Sentence

Int.

Int.

Int.

Int.

Int.

Int.
Int.

Int.

Int.

Int.

Int.

Int.

Int.

Int.

Int.

Int.

Int.
Int.
Int.

B 3086 4] 2|t 1417+ 308 A= 27 g)(~ Zeli=d] [SEL, GRAM; ADD, ORTH])
2

"oy 2e4e d oo 2yt
AHEE FAFY E5h( £ 511 [SEL, GRAM]) A ERE 0] %, E %, 718 17
ol FF o] YU

293 o gL Afulg)
5 et 5 A B 0 413 4150} dlol 2kt th A QIARS St gt
[SEL, LEX]
3+ AEA(— o4 [SEL, GRAM; OMM, GRAM]) 4177} 1]2] op&k 11720]7)
57 ¥Rtk kA9 WA AgF [SEL, GRAM; SEL, LEX]) We] plef A= u]e)
oF& A7 YUk

kst £2(— o] [SEL, GRAM]) o} §-8guic.

2(~ 9 [OMM, LEX]) Belgl AEAAE BE 7P gL 42 Fyt.

S, e, W, HE7], 19 TE B /AR E)(— £ [SEL, GRAM]) AE2
%ol th(~ F1tt [ADD, GRAM]).

AR AL SE 7bol U7k L AZE AL S18)(— o A [SEL, LEX])
U7 WUt Hobd o227 itk [OMM, LEX)).

)3 "el w4 Aol 2 o she A5k sAL A A el E st A 24
S4TH(— 941 tH[SEL, LEX)).

123 Bol7h4l Bl 7 2)E HahAla.(— Batat [SEL, LEX]) 15 71550)
ZHg SAloIL 7HAE EA L.

FF AN AAY S4L T oA AFET} 7 BopH 2ol et Zol& ololr] sk
M 20| ohe e ok B4k [SEL, LEX]).

ol 8}7] 47)Qutel o Al AuH(—> AAA|T [SEL, GRAM]), 41402 o]
317 1374 AZH- W7HSEL, LEX]) 7V @519 3~ o [ADD, LEX))
3719t

A(— L SEL, LEX]) 1 0hr 23 o
Ak (- WA [SEL, LEX]) 241
A(— U [SEL, LEX]) &5) %2 212 9
E5H— @ [ADD, LEX]) &
ol A, 2= o o4} Aok At F3]5kx] Totof giek. SHXIEH(— 3L [SEL, LEX))
ol 7 LropAof Gt

S0 57]7} o] A AR A GA FOU7E A 1} [SEL, LEX]) A
[SEL, LEX]) 34 $¥& 48 Ao
293 944 91% Fohzck(— FsHAT [SEL, LEX) A% & 714k
S0l A(- v} [SEL, LEX]) Al(— W} [SEL, LEX]) AH41eA] & & & Zelct.
o] 4] Ax(~ 2 [ADD, LEX]) 2.2 W 423} Bato] 3712 k.

~

—
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MANRIQUE

Level Sentence

Int.  A¥(— Y [SEL, LEX]) Al(— W [SEL, LEX]) AHA-& & E 1 7] 9o} o] ¥ 5t7] o]
2A7¢o] LA Tt

Int. A2 97 A=(— U [SEL, LEX]) @ A|7Hto] 242 B6}ar, Aro] Wol whg, &
A ® 2] kok, 58 514 9¥okch.

Int.  AJZto] @& §17] wjZo] (- U [SEL, LEX]) 75T 7FE-E 1} A 9] o]of7]5}A]
orlrl,

Int.  #%=(— Y[SEL, LEX]) 15 9] WA R of| §5}= d| A|7to](— @ [ADD, LEX]) o Q.3
A7bo]l A1, 7HE-2 A|7H— @ [ADD, LEX]) QolH sl 7] w2 thedstA] $otet.

Int.  Al(— Y [SEL, LEX]) ¥ AFFE2 o] A|(— U} [SEL, LEX]) A& Wo] 11
A=(— W [SEL, LEX]) ZZE|A(— @ [ADD, LEX]) @4} @A Azttt

Int. o] AFEL 4 A7H— WI7}H[SEL, LEX]) o2 A AUl=x] 11, A0 gl AESo] thsf
oloF7]s}aL, Al(— W [SEL, LEX]) 271-& Eoj#ct.

Int.  opAgoR, Gl A% wfEo] dojuhz] QFokE (— o] F4] £+ [SEL, LEX; SEL, LEX;
ADD, GRAM]) #|8e] o] gtk

Int. B AZLET 3]0]7} glo]A H|7} H A o] ZhoFgttH(— 7HoF Fitk [OMM, ORTH;

SEL, GRAM])).

Int.  A=(- U [SEL, LEX]) 216l 4] $-4to] glcka 2aiid) chals] 1 177k 941
wel i,

Int. 7L Z179] 4R AL ARIE Ao Q1717} BobA] e ARhEe] 2L A0 $4S

7FA) 31 QItH— 212leh [SEL, GRAMY)).

Int. o)A FAsta(— 2T 512 [OMM, GRAM]) A9 QIALE ¢ o, A=(— U
[SEL, LEX]) & Aj¥e]l ZtTt.

Int.  AE(— U [SEL, LEX]) 24| figsli(— @ [ADD, LEX]) “T=A " o2 L.

Int. oo I W= oA §3-2 517 ¢rotbAl, H=(— W [SEL, LEX]) o o)/ 24
oo A ZtotA] gttt

Int. 2|7} E%2 o A+=(— Y [SEL, LEX]) Hfoll U7bA H2 $4ts 9t

Int. SR A7H— W7} [SEL, LEX]) 1| Al(— @ [ADD, LEX]) $4H& &
o,(— =2 F 2L [SEL, LEX]) 71 5= @ol =3ttt

Int.  “of Y] AR E A Fofl ATl Zto]. Y= oA o]n] Al(— @ [ADD, LEX]) ¢4
Hhokol et 11 7 ik (— WotAA] [SEL, LEX]) 1= AHA 19(— @
[ADD, LEX]) ¢AHS Hof £911 98] I o kA it

Int.  “7%, o] 7 fAFolop?! Off LHgH| ' ¢F Fo)?” A =(— U [SEL, LEX]) E%ith

Int. 71 XF= AEE FHIsE=2R Yol Al B 4= gloh il (— $ISlHar [SEL, GRAMY)
Tt

It R7-2] $4to] o9 Tk AbehS o] ©4to] o4 ek A=(— 1} [SEL, LEX]) %o
(oNe3 |
KR
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MANRIQUE

Level

Sentence

Int.

Int.
Int.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

A7H(— W7HSEL, LEX]) A14-2 Brhs 22 494 o, 2074 Felof 7] A ojgksha
B 1es)c,
A(— U [SEL, LEX]) “o{ 97| 7 Agho] -4t glo] el 2027k ek Azkaiet.

A oA A 2H— o [SEL, LEX]) &7 A ke] 7kt REH A7) o A4S
g ")r

o uj ohe 90 2 AL§SHER (- ? [SEL, LEX]) uj o}

As}7] 918) S5 Gol2 AT
o] E*(—> A}ﬂo}— [ i, LEX1> #5}7}h 9lo]A(— 47| A [SEL, LEX]) AFeEo]
UGN = T2 AFET 25 Ul=(— o [ADD, GRAM]) 214l 210} 2
A}35h),

T HE(- o] [SEL, LEX]) AHE-2 QB Qlojel] oifet 7 )A€ 73
910,82 (= 7}A] 31 [SEL, LEX]) H&0] o] o] L1 gjgh m] itk ﬁMiE}.
Qe lofo] EAL Alzo], Lo, o LHE, FU4, ZAYCR(+ &

o] 2oj7lek.

o S48 2 [ADD, LEX]) ) Afehgo) o Waps] 921, 24, g e 4
QU W] oW AFRHE-S $15F ol gk 134 it nebd QIE Yl Qloj 24 A

Zu3H— o [ADD, LEX]) 5423l Z#o](— I [SEL, GRAM]) 9ict.
o W7 [OMM, LEX]) 2459l 272 A6l dd o2 AR57) of
OM 2ol2 5o AZte Foldor BRT 4 9o nR AAAG] ojop 16}1

WAS BHT 5 e

A BT g 29718 A0 5
1AL AT T TEo] ZEU

l

|
ru°l‘
£

o &
I-EI o
_Yl
E
_;
il
2.
2
[o
of
%
>
ot
e
(e}
)
% |k

(1) e T I e )
o @ _V.L ot ol r°l' l-N

=t
filo
> 7
kﬂ
ol
o
_E
ol
o
lil
>

4, olmel o]} 59
E@Y 4 QA ol

npAef O = ThE AMgFEo] EUE olslohA] Fohe Ae Alstal(— A L=
[SEL, LEX]) 1A AF&E 2] ¢ A5k oA},

o] QIEIYl 101 B AREol e ARES o F olsfel L 15T AAT 4
A%t o] A& (— @ [ADD, LEX]) M 25 9351/ & =2(— & [OMM, GRAM]) 9Ith.
o]d FF2|(— @ [ADD, LEX]) EZ0] gl A (— = 53 [SEL, LEX]) AFFE°|(— &

[ADD, LEX]) o] 85| Q164 $10j7} o] 28] &=9]3k Qlrk(— =017} B =g
[SEL, LEX]) HS14.0 2( Qlof:= [SEL, LEX) WeHe W& 4 glan(— WA g
[SEL, LEX]) AfE0] 9= sh=(— @ [ADD, LEX]) Yol @4 &g Aol

o
o
>,

o obo
ot
ol
rr
ol
o
1
()
es!
-

:
=
5
oyl
o
filo
)

>
o
i
o

M

1o
ik
[%
rlr
o[r
)
o
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MANRIQUE

Level Sentence

Adv. 927} 2A4(— @ [ADD, LEX]) sfof & 42 QI /o] E A ot} ol A Ad 5]
A-g3]oF sH=A] 2 SHelshs Zleltt.

Adv. 11 1o|E AHgShE AFEE2(— 2 [SEL, GRAM]) F2 A Q273 1 Abe] e o] gd<=
7] wiZol2tA (= ofl [SEL, LEX]) AFALE B ASh= thet ' o] AltH(— = Helnt
[SEL, LEX]).

Adv.  HIHAS2 BRI 2] e B Ao He A g o s 2l
AH-gHeh(— e} [SEL, LEX]).

Adv.  HE Z& 717 o2 oF]et £ o] ltt.(— A=Hl [SEL, LEX]) 47190 HHek(— 2+
A = [SEL, LEX]) 3 9] ol 2= 25 H7](— A [SEL, GRAM]), A=
A71(— At} [SEL, GRAM]), At e] Erljg(— & 2t [OMM, LEX]) 5= 5 & AUth

Adv.  @(— ET [OMM, LEX]) @2 Ho]k(— = [SEL, GRAM]) A}3] 74 9] J&F-S =1}

Adv.  ZFHIEC|(— 2 [SEL, GRAM]) 4123 A8 of] tisli(— = [SEL, LEX]) 5251
R7Ysto g o A}%g B2 1w o] Wil (- Bohs [SEL, LEX]) 5402 (- &
[SEL, GRAM]) 221 £7-& BAI}.

Adv. ol AHE 1711(—> @ [ADD, LEX]) 53] ¥4 Ald& tiohes olH(— 52
[SEL, LEX]) &t o] 317] wj&o]ti(— ©]7| & 3}t [SEL, LEX]).

Adv.  E3ZFFHZE0] Tt G AWl B8 JIEEA(— & [SEL, GRAM]) 5o g2 2

Adv. ¢ 39| mfd(— mid 39 842 [ORD, LEX; ADD, LEX; SEL, LEX]) &(% o
[ADD, LEX]) 9144 ¢] &o] A3 th.(— g= [SEL, LEX]) ?t & &<t A& H = ol(— @
[ADD, LEX]) 8§ At=(— 7} [SEL, GRAM]) @(— ©]o]Z]=t] [OMM, LEX]) x}H 3}t
stlE AEshe o5 5 =uap) fig Aol

Adv.  ERF o] FARE Fofl AUhIE2 BEHoA FAEE T R HNEE A H
Z 9t (— = A|7HE 7}A] A Do} [SEL, LEX)).

Adv.  <l@9] gl A Z9 & Fop7H— = [OMM, ORTH; ADD, GRAM; SEL, GRAM])
B AEoAl(— ©f [SEL, GRAMY]) 52 913 #-9-2tl(— At k= sfjof fhral
[SEL, LEX]) 4471417131 Aestel(— 53 3kvf [SEL, LEX]) $-] A18]7} 2ot &
SHATH(— === 2L Aot [SEL, LEX)]).

Adv. o]d 252 55 Uk A< o AAFT(— 2|71 [ADD, GRAM]) BE-S ]3]
A3l él & 5718 =717 H A

Adv.  BE % 32} Ato] | A0] 447} E74a4)7] BEol(— Z7bel [SEL, LEX]) & Ukt
Aol 21 S o B4 o] el 4 [SEL, LEX]) B57} 3he 2 vobgl o s|gict.

Adv.  meb] BES F AU T4 E o] [SEL, LEX]) B8 23S £ 5Hs ol4S
T ol=T 2 Qlxto| E9F AstA L A5kt

Adv. At} e BEE V| BER SIS RS S BT A Us)F7] 14
HAAE 41 30 cH— E7| = it [OMM, GRAM]).

Adv. W7} SNSo|M(— £ [SEL, GRAM]) E2f& minttt Hof el msiztEo] k= 8 45k

AL B 2ot}
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MANRIQUE

Level

Sentence

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

ol H(— @ [ADD, LEX]) 37952 9 o449 sz 78 (— wA417F 714
Ol=E [SEL, LEX]) A 40| molrn7alE 4+ Ak

a8 22 WH— o [ADD, LEX]) 1#H] et 25 & fjujct Y% (— o [ADD, LEX])
JENT F7E 55l(— sh= AL [SEL, LEX]) Whare] Bl o 2 EofEt(— 158

S0} 42 1ho] 22 a5 olt} [SEL, LEX).

21 417)9](— & [ADD, GRAM]) T] A€l wh] Altho] Z¢.0 2 QlEjdlo] $-2] Aol g
50] 511 92]7} 9lE o] o] sk Hio] 4 H Sojytt.

Akt 2%o0] Letel 7ho 2 §A7MIA 2E(— o [ADD, LEX) Azel A 25 5H
w4 et 7] nhole.

QIE o] $-2]0] 4t 48 (— 4 48 [OMM, ORTH]) 5 A eyl 2lo]
A= 9] 9] ol Agte] mlx) = YFE AZ =] AEY Aei7H-> o [SEL, GRAMI)
74 91o] A4gakel(— 7ke] [SEL, LEX]) #ko] 7} 27] uj o] STE 4l ¢1oj7} glojo]

nh3) = d] 7] efshiA, 9lo] AsFsHe dl(— %S [SEL, LEX])) F8HeA(— FEA
[SEL, LEX]) 2413 2 27} e,

whebA] o] B3A A ghel(— ol 4] [SEL, GRAMI) 2t 5 742 9] Zepal(— o
[ADD, LEX]) ¥4 9robR u12} QI dl Qlof7} $-2] ] glofaggte] mlx)= A% (- o
[ADD, LEX]) £ &3H(— ©]il [SEL, LEX]) 334 a(— 1 [OMM, LEX]) Ho =
AL B 475 B 314} g} [SEL, LEX]).

skt ol & QIE Yl Slof Abgo] ST A 2] o] dloj e Ak g
4%2(— o] [SEL, GRAM]) 22} 4] 9lof 1h3] 22 Bopo] 7] = Frrk(—

L

Sk} [SEL, LEX)).
3 Qo] ojat AR tstol] @ 1817 gh(— 014 [SEL, LEX]) %
2atel Z7NA A A - QAR TS5 e MR T Bazte

olct.

5 Stio] el B712 Hol AT A7HA)(— LA [OMM, ORTH])
0|44 W E @20} AHL 5212 oF5hA]7]7] afiole}.
=

AR —
U= gt opu et AThHA ti3tof A 2= B3, = B4, dgF F2 Fole

SFoll A oR715t BAE 2 (— A7} [SEL, LEX)) 19l 91017} Qloj o] u] )=
PR ZE-g Ayt 7] e dojrt BEHY AT FToHE
Aze dol2 A FHA JF= et

SEAIRE QIEYL Qlof o] sHiTo 2 Q1) $el7t Wehe iz 2= A4t gk o s
ol 517 7]7k A zfstu] QIEj 4] lo]o] ol s} At Bolol Te] BE A LSS

E 50| o] = YLK £ [SEL, GRAM]) AZ}o] £ vl 48 28 5 QA 7h5a
1oz} 513wt
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MANRIQUE

Level

Sentence

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

QIE Y Qloje] ksl BATH AlolS Ak A2 B8] & 4 9] wjRe] A4
o174 AHgaHA 9 2 2Alek 2 4 9)(— 9lrk [OMM, ORTH]).

wetA] SIEd] 9loj7} 9219 94 Qlofel(— & [ADD, GRAM) 73] 5l g(— o]
[SEL, LEX]) 7] of8h=], Sk H(— e [SEL, LEX]) 3315H=A] S-217t el
Qlolg AET Aol A A8t 40 2( 4 [SEL, LEX]) ALgaH=Ao] mhet(— 2
[ADD, LEX)) g#ich(— 2{e} [SEL, GRAM)).

SpAgt Qlol7h A7kl A4 4 Wek Fskste] H2 51 E40l(— & [SEL, GRAM])

1A%t Walglo] o] upele thE ¢lojo] wpely} Tha] uZAlo| 11 2 Alo] gjufo] x| L
702 23 =w(— o [ADD, LEX]) dAtH o]} 2al#el ke 4l

[SEL, LEX]) At3] 29l 43Fe 7| 9he 213 el Solt.

o] Hrelo] EEG ]3] B2 70T RE 7|25 o] 97 At et Me(— &

[ORD, GRAM]) 215 5-& 4= QJ= o] & (- & % [OMM, LEX])

o] JofxFEmtA (— A A] [ADD, LEX; OMM, LEX]) H]| 0] 2 2 7] & SHth(— 2= A8
3] 2 4= 9Jt} [SEL, LEX]).

Jejenese’= AT} A8 LhES o B2} 3 Foll = 160 Zp7HA| 9 Soj 7 2= 917

W Fof| SMS 541 2 F(— 2 [OMM, GRAM]) obAA (- ©}7]7] $13] [SEL, LEX])
27} 57t Z0157] $J8l(— & o] [SEL, LEX]) 7jdr s B4} qlofct.

o7 & 7Hx] o] 24 wro] Z47] W] AAHLS EHshA} He o] WA S o] SEG
o] B2} BAZ <l8ll(— & F&)A [SEL, LEX]) W] Hojo] 44T} thop & 2 5
9ict.

ATH} 1017} 3k Lhate] AZ A e AE] 2l
I8t 9lrh=(— Fr} [SEL, LEX]) A2 &
S

A LZ(— & [SEL, GRAM]) ¥t st=

ks AR TR o] gl
w59 g o] Abe) A ool Tt

7IdiE(— 7} [SEL, GRAM]) o2 A58 = dttt=(— =d ot [SEL, GRAM])

AF-2 38 AT & 4+ 9lek [SEL, LEX]).

o] AL o] ofol S| Fol2lnt P eL 791 ofol S| W] BFTHE
A3t 5hA H|t ol 2 P Eo] AR PR Wast Qrku( LAYz WE
[OMM, LEX]) 30gch(— %23} [SEL, GRAM]).

APdzto] A 4 E(— 2 [ADD, GRAM]) 251717k A& # (- & $=5ha
[SEL, LEX]) lobS9] 39 29 Aea AL2)2el 92 Alofstn] obso] 45
Yeredol} 5] Bt 4L of2] shof & Lolety YRH Q4L 44 5 ek
LH U o] 482 S| Sobi A ofol o] A8 13T glo] WS 2 A H
Q5] A7 w2l G2 Aol tha BAS (- 7HSEL, GRAMI) A7) 212
eret.

i
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MANRIQUE

Level

Sentence

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

ARRA A2 5} A5 AR 2} 090 Ajolof def £ol K0 2 veA
£ o] 4]lo] FojA & izt 7 ol S ol ghat F1oj(— & [SEL, GRAM])

7351 $A4(— & wimteh [SEL, LEX) 0] "ol 97 e A5Y71 e (— 2

[OMM, GRAM]) 2o} o &2 & 7 Lz 7o) ¢ & 4= 4ol (- 4ol

[ADD, ORTH]) §l1l AF5-0 2 “A F5A A& A}Eﬁiﬁ"g(e 2t1 [OMM, GRAM])

oA Hek.

Qe ylo] Wl w el (— © F [SEL, LEX) 23717 RE AFE9] Q4be] 477}

=] oAt

OJAl=(— @ [ADD, GRAM]) QIE[H19](— 2 [SEL, GRAM]) £:4:9] AFFER} 918 4
9l £ okeh(— o[t [OMM, GRAM]) AH2] E.EH(— 7} ok 2} [ADD, GRAM;
ORD, LEX]) 21€]4lo](— @ [ADD, LEX]) 7] 229l 8-7Lo]t}.

A5 Aol & A o] A5 olobr|shA Y 4 8 BAY Ao H-L (- A
-5 [OMM, ORTH]) E°l4(— A1} [SEL, GRAM]) oFF+- A & (— H& [SEL, LEX])

sta Aom 2atel o g 7hl(— & &-g3ht} [SEL, LEX)).

a4 Qe Ylo] B2 Hio]2|A(— T2t o] # 4 [OMM, ORTH]) £ R} &
Qe FH— o] Mo Za)Fc} [SEL, LEX]).

2 o REF AL AHg5}7] ool AL§AHE Aolof A2 Tojet maAT A=
tstshe Wlo] A4 Atk — 2 E 1 9lrk[SEL, GRAM)).

QY glofi T2 Aol b AFFETH A 488 shR(— bl A [SEL, LEX])
SNSe](— ol [SEL, GRAMI) AH&:5He ddofo]ct.

T3 QY Aol Al2-¢ TojRh(— of [OMM, GRAMI) thgh @0l (— 1

[ORD, GRAM]) o}1tt.

]Zﬂ‘— tﬂ-o]._Ty_ A1 O 740] 017414. 1;!4—1‘: 1:/]_—012 ;‘d—O )\ 04 omH 1:]-% _/1\_%31- H]-b\go] ok
AFeHEo| shotm A1 Aol 8 1 [SEL, LEX]) Atk s 1 28 ofel ok,
[ADD, GRAM)) 5 45L1(+, [ADD, GRAM] 26 B8+ 34 58
[OMM, LEX]) AH-&-3}c}.

QIEYOIA AEE0] tiste A7 THE T HolN £ Fol AFTHATH - AL goAT
[ADD, ORTH]), 51413} olo}7]sk1 Sl 177K Ao o] [SEL, LEX]) Z 12
w2 o] Agsof sl7] w2 tsir} o A frk(— Zoj Ak [SEL, LEX]).
A7 et Agrolh(— 7} [SEL, LEX]) AP ¢ wute}, 542 5(- 7}

[SEL, GRAMI) S2|7] 9331 A1) 417h-&(— ©] [SEL, GRAM]) E2h4 958 4= 9lrt.
71E-L ol mElZolu} ‘a3 =7 glow Abgro] R4 A bR M HIA) (- MY
[OMM, ORTH]) & 2= @it}

o7 518 Biof B4 WE o) F WA A of T HE ()& $ 5 AT
2o e Aeo] g et 9lojA 2 ol &7 (— ol &2} [SEL, GRAM]) 7H-80] §low

Sl E 1:]-

d
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MANRIQUE

Level

Sentence

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Aol Y7H— v [SEL, GRAM]) AP F(— AP [SEL, GRAM]) w)
2= AAYE et EdE ol & A 7] AR S o B2 AR dokith=
A MEUT

AU A& AHELA] & AHEE A (— AHE ¢ &4 [ORD, GRAM]) A= o] QItk(— &
4= Q171 o2 o]t} [SEL, LEX]).

I8 (— 12y [SEL, LEX]) £-2]7F 5] (— AFEE©] Al4siAl [SEL, LEX]) A= H
2 AT 4 e TS 2] 96 LEshe Aol ol eE Tt (— Hasirt

[SEL, LEX]) 2§ 7}ttt

g2 o) ohE Y HEj g A2 Ao Yz — Agkeng

[SEL, LEX]) S1o]7} Er}.

ejHolA 5807t e Hojstal(— ¢ [SEL, LEX]) g o1t 186 7R o] /d(— 7N
°]/¢ [OMM, ORTH]) ¢1017} it

gz golstal w2 10]e(— R 10]= [OMM, ORTH; OMM, GRAM])

% 7ro(— EZHe [ADD, ORTH]) ¢lofabal 2t 4= 9rh.(— 9L B & [SEL, LEX])
Ade| ] o= Fejmolatal ARgsH T

82 5 F7H|Y7H— = 7ko] 7] wi&el [SEL, LEX]) &-& - oh= o 2] 71<]
A7 Aok

A 7|2 2 & (palay), & (bigas), 2+=(— - [SEL, GRAM]) ¥, 8¢

F2(— 28 [SEL, LEX]) ¥ (sinaing), &A%Y (kanin), Zof & (- +3 4]

[SEL, LEX]) (tutong) 5= '8 5}o] ARGt

AIHE 2570 B2 e gAgSolA ol 1A% S8 3TH— F8otth= AS &
9t} [SEL, GRAM; OMM, LEX]).

gr=ro]5hal(— <F [SEL, LEX]) 2|3 o= FH(— oFF Wol [SEL, LEX]) th-&H] H] 3t
B35lg(— & [OMM, GRAM]) 91o] A (— §lo] [SEL, LEX]) 2lo]&2 mdH}.

e AEEo] Yol W2 Abgolut =2 Abol g (— 1} [SEL, LEX])

i 7]5tH(— o]oF7| g wf [SEL, LEX; SEL, LEX]) £HH-& A3t (— AHg-oh= At
np7k2] 2 [SEL, LEX]) E 2|3 o= “po”stal “opo” etal AF-g-gtct.

ol A= Qe o] 2t a1l Fejmo A= Qe Ulo] BF ¢ F24] 2018'd ZAte]
w2 Aol A FejHol(— o] A AlAlelA [ORD, LEX; SEL, LEX]) 7H4 &2
SNS AR&-E©] JoH(— & H 3Tt [SEL, LEX]).

J8)4(— @ [ADD, LEX]) % tate] 4(— @ [ADD, GRAM]) g(— 25 [OMM, LEX])
QIE]Yl Alo]i=(— 7} [SEL, GRAMI) 3- Aol 7] ob S9eth. mhabA & <loji,
th2 Aolgli 1ol A ™ (— o qlo] Aol 2 AT 1] A, gloji= Ao} QL= AE A
[SEL, LEX; SEL, GRAM; OMM, ORTH)]), A< ®#3slsta 21sketct.

o] o] A8 wj 2o 71412 olafel A2 L el (— olalsl x| £a = [OMM, ORTH])
gore ©.8] Flo| A Ao o Fael, JHE &8 27 sk, 71E 24 o, 71
wgksl A slTH(— gt} [SEL, GRAMI).
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MANRIQUE

Level

Sentence

Adv.

Adv.
Adv.

Adv.
Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

A3 E]nto] 9] “Top Hits Philippines’ Z&|o]2] A E HH o] A E7} @)= 3-0+0
AJHfskal(— 2 Hl = o] [SEL, LEX]) =& €A & = 3ot

OPM& Zoj71= Sof A2 et 7=t U7H— 1] A Zro] [OMM, LEX]) E3t}

OPM-2(— OPM ©}E]| AEE-2 [OMM, LEX]) $-2] &(— Azttt [OMM, LEX])

WAG 7 HE (- E o] [SEL, LEX]) Z}59(— = [OMM, GRAM]) Eo] 3= T q

OtE| AEF 9] dFof| A Aot (— B olF2] Xolh= 74 -%7F @t [OMM, ORTH;

SEL, LEX)).

SEA| R S =-2(— o] 7] ofli= £ 4 Q1 [SEL, LEX]) ofe]t] o7} §lct.

ARGl A2 9 AS Fole AN Aol AR |4 REC( 22t

[SEL, LEX]) $-2]3=(— o]+ [SEL, LEX]) th2 2817} $-2] £afurt o

A( E0hL [SEL, LEX)) 2054, 18l £7) 9o AZfo] Sotol 4
Ureheh(— eRd T [SEL, GRAMI).

2710 2w (- 927} 2 4 9lo] [SEL, LEX]) OPML A}4l -2 0]
QEAIGH(— o1213] Aro} 9|8t [SEL, LEX]), 3415 & -2 % Qo]

o gt (— " g5ttt [SEL, GRAM)). .

71&ol A% A7 gell(— &g [SEL, LEX]) mt SNSE (- 2= [SEL, GRAM])
Aol S v o F7he)

Aol QIEYIS ALE5L7]7E @ o Al ZFe})(— AR 2] 2.2 91 7] [SEL, LEX])
mfofl TEfHl 1) E(— 7H[SEL, GRAM]) BZ=tt. T2 (— AZA1 [SEL, GRAM;
SEL, LEX]) 154l &(— &7t A+ [OMM, LEX]) A& UH(—) @ [ADD, LEX])
AtEo] o EYl Qloj 2 F9tH— 2AAS-S gt} [SEL, LEX]).

QIEYl lojie HE ZQwa} g ao|s} o] 2 74 F]o)(— 745 o] [ADD, ORTH])
913 T2 o) H(— oF ut7hA| 2 [SEL, LEX]) 57o] 9ch. 2dd|(— gl
[SEL, LEX]) S5 ¥l S1oj= 2hH5tA] efotA AE U o] AH8-2l(— @ [ADD, LEX])
232 18 ”7(_> o)1 [SEL, LEX]) A& =Ho| Qlt}. FA A1} 24 =]

Zn o (- 210 [ADD, LEX; OMM, LEX]) &7} Ql-&7}?

AFE0] SNSE AR o EJE T FEAFo e o] RE]ZS(— o] [SEL, GRAM]) Bo]

U2t} (— Hol&d [SEL, GRAM]) o5 S “¥] &)"t1l BojR 1 J o gojzt

“what are you doing?” @& 11 (— doing?” T3l [OMM, ORTH]) “wyd” .2 £t

Uepaiet STE1Yl Slo]7} B QIE Ul Aol S o] vl He Eaol7t HotAltta(—
# o]t} [OMM, LEX]).

QB 910] AL§-2(— o= [OMM, GRAM]) 32| 12 31(~ o] 11 [SEL, LEX])

AN o
2
i 1

2 YR I Y 201 Qli(— % [SEL, LEX]) B3t ARSI o ge
o](~ 2 [SEL, GRAM]) 4H=t}.

3l 916] 143 7=(— 5H= 212 [SEL, GRAM; SEL, ORTH]) £/t 7} 5]
9F=th(— 9} [SEL, GRAM).

% ro i B e

rd oo

Olll-),l
E,
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MANRIQUE

Level Sentence

Adv.  ETHE 39 292 AEY Q101S 2 1] 71 Hol 27 ¢hov7t AlZIel(-
[SEL, GRAMI) HoFg %= 9]t}

Adv. W] B 4131 ke Thol2 WS A Y] dlojE P %S Bt
e AP e Sl SEL LEX))

Adv.  AF7HA Qe ¢lofe] St Qe o] Abge] T AT R YA S0
AEHyE=H— EJJ—E—%J\—E]— [SEL, GRAM]).

Adv.  A|(— W [SEL, LEX]) 4 Ztoll= 5l ?1o]7H— = [SEL, GRAM]) AFEE9] o4&
Helt}(— HojZn] [OMM, GRAM; SEL, LEX]) ¢10]7}(— = [SEL, GRAM])

Q= ole}A](— 9% [SEL, ORTH]) 2154l 9o](— & [ADD, LEX])
(- WE}s a2 [OMM, LEX]) EZ0]E ¢ @A7]= 7|(— A& [OMM, ORTH;
OMM, GRAM]) o}vjatx A zbgtet.

Adv. (- 3 [OMM, LEX]) 910} T}2 <10} 53} @(— 78 5= [OMM, LEX]) EE3}7]
9HE(— S5 [SEL, LEX]) 53] ek

Adv.  Da "o 4 (- L [SEL, GRAM]) 10071 2](— @ [ADD, GRAM]) o4+ ¢10]7} 9l
Z}2H(— Z¥ [SEL, LEX]) € 2] ® o] Qli= 1o)7t— = [SEL, GRAM]) 54 °|(— EF
[SEL, ORTH]) 2l+=¢l] E2|mo]e] E4of tisigwh(— tisiAtt [OMM, GRAM])
o|oF7] 2 FHH(— 1A [OMM, GRAM]).

Adv.  g(— AA, [OMM, LEX]) 2 E] Hoj= 2t E a(— 9 93 [OMM, LEX])& 2
Q1015 5 4 9lek. Belal A5 ol(— ot [SEL, LEX]) 547} BE S ol
AFgSH— At AL B 4 9lt} [SEL, LEX]).

Adv.  FAFS] WA, A&, L -S(— of tigh [SEL, LEX]) A Zt-e B3] 9 £th(— g
Aol7t = o] I} [SEL, LEX]).

Adv. W AFEL 74 BE g 1je(— & [OMM, GRAM]) A& fj5] ojo}~] sH=
A Zoi(— ¥ I H o] & ARt [SEL, LEX]).

Adv.  dE E°] Ze|"of(— oA+ [SEL, GRAM; OMM GRAM]) ‘BRS04 (—

[SEL, GRAM]) & A Ity ek S(— #d-2 [SEL, LEX; SEL, GRAM]) ¥13h&
FER2(— F 3= [SEL, LEX]) 2Jn]7} %E}-

Adv. At} SE2o] 9i(— & A3 [SEL, LEX]) £ % ¢l1(— 9=t [SEL, LEX])
A=2+= FHX], B, =4, NE AHgRt

Adv. (> o|%7 [OMM, LEX]) Be| ¥ AFE<] 4ol o] & 92 nj ek 21 & 4
Atk

Adv.  HTo) @59 g(— Z717E OMM, LEX]) £ o} B Sk A2 Agiiv] Ao 442
L7 dob o] st ojop| ot

Adv.

@(— 71 [OMM, GRAM]) &8t o(— & [SEL, GRAM]) #F A 153} th27]
Zoll(— H=th= o] f& [SEL, LEX]) o sl A Y&l
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MANRIQUE

Level

Sentence

Adv.

Adv.

Adv.

Adv.
Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

dAS o] G4 AR aof skt (— 24o] glofof skt [SEL, LEX]) o] Hdate
ol®(— #H419] [SEL, LEX]) 438 shte % Bl (— EE % 514 [ORD, GRAM])
H] ¢S HPEH=TH(— W=t} [ORD, ORTH; SEL, GRAM)).

ol AFEo|(— & W 2] A48} [SEL, LEX]) 7 4 4] thet 7=

QITH(— 2= AJ7h o] Z ) 2 2 9lr} [SEL, LEX]).

Sal RoL8 S1EA ALSlL 4 8 wo] 9ol A (- FaK Azto.s mAg

[SEL, LEX]) 2(— 1710] [OMM, LEX]) WH x|} 9chel AbghEo] stz ale 218 o
3} o Aotof gt

A5 A ol A Weka 9l WA Ql=th— 9t [SEL, GRAMY).

o] Al72](— = [SEL, GRAM]) #h2 7]&0] Al HAHT QoA (- o] Wiz}

5 %] [SEL, LEX]) At E2](~ 2 [ADD, GRAM]) 2(— /A [OMM, LEX])

olxF4 52 919 B asis(— MR [SEL, GRAMI) o] o] H Aol A% (- 7}
[SEL, GRAM]) of® 4] © 2 A8l 2415] H-35Hek(— ? [SEL, LEX]).

21 41712)(— @ [ADD, GRAM]) 7#E, FHE, L EH 52( o] 7]7]7}

[OMM, LEX]) Bko] L}ehbA] 2d5](— @ [ADD, LEX]) AlghEo] Q89S Aot
A% o B9 915t B $IaH T [SEL, LEX]).

A4 (— @ [ADD, GRAM]) Clement (2020)¢] =7 of| w}a}(— w2 [SEL, LEX])
20204 2](~ @A [OMM, LEX]) 4.579] %-2(— o] [SEL, GRAM]) QIE] U1 Zrs}7]
2(— AH& [OMM, LEX]) gHeha g

AT} QUEI Yl A ThaFst Aol A A4 972 Fl11(— 972 =¥ A [ADD, ORTH;
SEL, LEX]) 21E]4l 91o}=(— & [SEL, GRAM]) #5 o] 5lrh— 4317 A124ict
[SEL, LEX]).

A4 o] 7} & HPA|PH(— 9 vl S5} 7 [SEL, GRAM; SEL, LEX]) 2(— S8
[OMM, LEX]) 2IE]Hl §1o12] £59] o &(— & [ADD, LEX]) 20}, 1%0], £,
JRET, 54, U 585 % At

AA A (~ o] [SEL, GRAMYI) 1] 7} o] 2] g7}](~ o] ] 7}4] [OMM, ORTH]) Q=
AAE AEY Qo] % 77} dojutet the Aol k.

Tl (— 1€ [SEL, LEX]) o2 7] A5 9] oAba o] QIEUl §1ol 8 (— AIEYl
1o}z o] 8] A5 0] o] 4445 of [ORD, LEX; SEL, GRAM]) 40| 1 34231
Agre v A7k

[

40 QIEY] Slofet QoA A2} L7 - 7 52 9sks] A2 sk o
[ADD, ORTH]) 4t t3-5 7] 915} Al S
QIEY o] F57 5 Lol g & Leixl 2 2~ 2L [SEL, LEX]) 1|2
2-8jo]] whek(— w2 [SEL, LEX]) -Sofi= B o] 31(~ ? [SEL, LEX]) 5%
AR AT AHE R Qlojolch
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MANRIQUE

Level

Sentence

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

Adv.

J12]a1 “sick”olgh= wol7t QIEUlo) A (— @ [ADD, LEX]) 5] SNSoll A ¢l
913(— 91 [SEL, LEX]) “sick”o] 2} o] & 48 (— = [SEL, LEX]) #1311

4718 th=(— 417|stth= [SEL, ORTH; SEL, GRAM]) A& oJn|gtct.

o] g A oju] EA|5k= F2(— ©fl [SEL, GRAM]) QT Ul A M= oJu|S(— 7}

[SEL, GRAM]) A4 &= it}

2(— & [OMM, LEX]) tt& o] F-5A| ol A ©ele|(— o [ADD, LEX]) 22=

A d - gt} (— 8171 % st=t] [OMM, GRAM; SEL, LEX]) g2 (- o

[ORD, LEX]) EI7}& 19 (— w21 [OMM, ORTH, ADD, GRAM]) “ebarg” (grabe)
TS “nomi” (inom)2h= T-& AAtH— o2 F 4= I} [SEL, LEX]).

ol o= “IMO” (in my opinion) 18] 1! “hangry” (hunger + angry) T3t gh=-0]
ol 0 =7 (Q14]), “ofel” (ofo] £ ot 7kke), “ 1 A7 (AU, “AEd” (A
S22 1y s} & A 2oh Solck (— So] ek [SEL, LEX)).

QUE|YIol 4 Eo] g4l YATH L 2of, FUY, AZolS AFEIE
A 3R RS 2 9T Aol ol Ea) BoloR A4S BAY

JeBE 0| 2e AgHe e Aol ABle X 9] S HE Slel B G
Z0(— Z0} [SEL, GRAMY).

Rz E2(— 2 2 [SEL, GRAMY]) IE oM AtgtEo] & Hi4l o] ’LE| 2oLt gif

(T eI Hoz ofd LAY A& M= Adetrt.

A57} Brown (2017)7H— 2 [SEL, GRAM]) o] L] 22 1o o] & §lojd(— )1
[SEL, LEX]) 4= Qb= 7t e et ey,

ol QUE Y Qloji thRi Wg 7] ¢ho 7k u]elo] Ho] B2 [SEL, LEX;

SEL, LEX]) Tt <o} 354 WHE2(— = [SEL, GRAM]) A 25 o]3|& 4= it
I7f(— 2l = [SEL, LEX]) =7-sta 53K — @ [ADD, LEX]) 1&4l
Adolg=(— o [OMM, GRAM]) 74291 H & Slrt.

A==(— A& 51 [SEL, LEX]) 1B Ul 5H7] 94-2(— 9+= [SEL, GRAM]) AFEE0]
o1ds] oYz (— @ [ADD, LEX]), £5] o]EE52 U T& BAY 501
olsfekA] Sote 497t he S gl

28 Aol A &4 shal(— 7 [SEL, LEX]) B2 2 8j7} glehs 28 2leyl 2o]
2= A WEolti(— B4 % ot [SEL, LEX]).
2017d )l (— @ [ADD, GRAM]) &=l 4(— 2] [SEL, GRAM]) National Society for
the Prevention of Cruelty to Children& ¢1E]4l 910} & AF&5H= F 2 S0 (— A20lE
[OMM, ORTH]) tjsl} F-2d 1000 F-& = ZAHE =l 45% FRE2 o2 Al ol 7l
& 2p410] 917 o]ok/|® 4 o™ EATH Wekeh(— Wick [SEL, GRAM)).

o] g7 3t (— ol= [SEL, LEX]) A257H— Z2°l5 [OMM, ORTH]) o] £52
AldizRel7E B WAL Qe Ae & 4= Atk (— HEojEt [SEL, LEX]).
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o
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MANRIQUE

Level Sentence

Adv.  At7h IEY Qlo)= vl F A A Q1 Ho2ha] 245 o] /Aol E ARgohe A2 W8T} 2] 9]
I e g FA(— 34 [SEL, LEX]) dofell F7 29 S A & qlrt

Adv. At QY doj7H(— = [SEL, GRAMY]) Al7te] Zi}gtol| whel Al 274 wsty
=Py 6]—1:}(% & 215t} [SEL, GRAM]).

Adv. oAl o], FUH, 41X, 1EE1€'—,%1,5°§ gol FAT vl o(— E
[OMM, LEX]) AZ-2 Y o] FF7F e = Al

Adv. & BAEAH JFE AT 5 915% Aol AEUl o] E AHE-Sh= Aol Fol5fof
gt 2o (— 1292 &b [SEL, LEX]) Qe[ ol = A& 4] (— 24
[SEL, LEX]) 9ol & 2= Aol R4 29 k2 v d 4 fIth(— 31t [SEL, LEX]).

Adv. 2|3 B dojF ARSI A o] 255 B ¥ _¥(— o [ADD, ORTH]) Z 87}
Atk

Adv. "ol FEjHolA AFES] 7P ARg-shs dofoltt. B4 Aofy7i(— AdofetA
[ADD, LEX; SEL, LEX]) == 4 (— °f| [SEL, GRAM]) th2 ¢loj7} @o] gloj &
"o =(— 7} [SEL, GRAMY]) o(— 7 [OMM, LEX]) ‘2 2] A}-g-E

Adv. ket o]t AeE|HolE EHsHA wEth(— "l Holr 5l gl vt o {7t
olch. [SEL, LEX])

Adv. A2 ¥ digh Z2(— oA [SEL, LEX]) B2|Holg(— = [OMM, GRAM])
£7%°](— @ [ADD, LEX]) thgA7H— ©l [SEL, GRAM]) /8 o]l ZFo] o]

STk~ o]t [SEL, LEX)).

Adv.  3_%1%(— 3914 [ADD, ORTH]) ¥ 0 = Atgtof| Al 7H 7| (— t¥Ak= [SEL, LEX])
gt=oll(— o1& [SEL, LEX; SEL, GRAM]) “21” = “I4” g AE QI=dl(— 7F
AH&E IR [SEL, LEX]) B o2 of 2= gahs 1 “siya”ehal Hite}

Adv. =g ApE]oflA A ol(— o] [SEL, GRAM]) #Fo]3-2 S 5HA & (— E= F a5t
[ORD, LEX]) @ &th=(— A325t2] ¢h=the= [OMM, LEX]) A &2 Yegth(— 2 &
2= 9lt} [SEL, LEX]).

Adv.  $HH(— T3F[SEL, LEX]) AFdeh73 -2 ddojoll(— ©f [SEL, LEX]) @aFel tisf o]oF7|stH
Hejyolof &} TAH o] 37t ol 9l

Adv. 2712 gejdo] o Yeto]il(— 57} [SEL, LEX]) AP AFEE ] 8
YA E2(— ©]7] [OMM, LEX]) w2 o]t}

Adv.  H], A Aok B A, A, e S gl Y2 W B He W S
A (— 2] [SEL, LEX]) gHol7} 22} girt. N

Adv.  g(— o|Z A [OMM, LEX]) Z2|¥ AFE9] 4hofl(— ol A [SEL, GRAM]) &o]
F235H=(— FasttHe [OMM, GRAM]) 21:& & 4= 9)

Adv.  Fe|Ho] ol o](— @ [ADD, LEX]) &1o17} A &3 3 Do d AFE9 4

ol B P == g(— & 4 9= [OMM, LEX]) 542 oF = (- o] 13| [SEL,LEX])
Bho] QItH(— 3ok % 9lrk [SEL, LEX]).
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Level Sentence

Adv.  “Hrefof 24 Al FH(— AJZF F<E [SEL, LEX; OMM, ORTH]) o] AjAof] E2t7} gletH 7
& A Q2"

Adv.  FZof| Hlo]aEo A S¥(— @ [ADD, LEX]) o] 95 2&9] gidwo] g2
HHH(— o] 2 A7} ¥ )1t [SEL, LEX]).

Adv.  ZE Ze(— e/ = [SEL, LEX]) @(— B2 [OMM, LEX]) A So]
qgL(— A E2] o] [SEL, GRAM; SEL, GRAM]) H|Z:51A] @(— Ukt
[OMM, LEX]) “yto]] &2} 22”7, “9] 11 4-& £-& 91-2”, Jduka o 2 (— & [ADD, LEX])
“QFAS(— ¢HAsITHT [SEL, LEX]) Lyl= A" 13}51_ nc}(_> So]glt} [SEL, LEX]).

Adv. o] Eo] 13(— o]& [SEL, GRAM]) g(— 7|22l [OMM, LEX]) A& & 517
A w2 o] o2 (— o] 2kal [SEL, LEX]) &g 4= gloj = 24 9f(— @ [ADD, LEX])
2 AEEol 4T & Je(— S Atk [SEL, LEX]) A2 £ &

A= AZFSeltt [SEL, LEX]).

Adv. (- U 9A] [OMM, LEX]) A0 24 13 g @Ao|ata Aztsich

Adv.  §fe]l oY A i(— oFFEI AL [SEL, LEX]) E2b4 2= 22 A siA Hell o=
Zlof| g4} 25l A Aojof Hit.

Adv.  21%of| Fobd u A F Bal(— oA [SEL, LEX]) foflA(— f=+e]ofl [SEL, LEX;
SEL, GRAM]) W#17} ko ofs) W Wat 27} glct.

Adv.  AsHd gt = FYFH A (= F5-57 42 [OMM, LEX; SEL, GRAM]) &
EHA o4 A8 7 ek

Adv.  @(— ot [OMM, LEX]) o/duitt I8 -2 Pkl Azt

Adv.  FALZE(— 2 [ADD, GRAM]) 9 gA2-E50] 4250 A(— & [SEL, GRAM])
Z3oly NFH S k= A2 § 7HsstU7H— FFsHAY ME5sle F7t B
[SEL, LEX]) 71 B & A3 ¢ 22 o] £46] 55 o] ofyh(— A &

[SEL, LEX]).

Adv.  J#%(— T1Ho= %;Ls}z [SEL, LEX]) 2020 W & (— 20201 o] [ADD, ORTH;
SEL, GRAM]) o] @ AF&Eo](— -2 [SEL, GRAM]) o]d o712 EW(— ol =
5™ [SEL, LEX; SEL, GRAM]) “of A FAES B (— Hd sy
[SEL, LEX])?” B= “RE E27F 17 A& oh= 74 & ofUt}."ekal o] 5] AJZRtet,

Adv.  AGE2 S FAEANA(— 25H [SEL, GRAM]) AHF HE A F st (— HhE
749 3171 [ORD, LEX; ADD, LEX]) 2] ](— -¢-2] [SEL, LEX]) At2] o]l A
st A (— @ [ADD, LEX]) @(— @/ [OMM, LEX]) ¢Hd-& =7]= A2 44
Lt~ =7 4= glo] Febgt [SEL, LEX)).

Adv. A FAEo] o] AMEE EI o] 4 YL (— o]sisHA = e [SEL, LEX])

FEANA(— A= [SEL, LEX]) ¥ Jdstr A Zglom £ (— S3HL
[OMM, ORTH]) QZ}gtct.
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6.3 Tally Sheet

Omission Addition Selection Ordering
Level Source Document S Sg E EDI Ort. Gra. Lex. Ort. Gra. Lex. Ort. Gra. Lex. Ort. Gra. Lex
Beg. A =3} 13 10 29 223 11 4 1 1 4 0 4 4 0 0 0 0
Beg. B LS4 8 1 1 013 0 1 0 0 0 0 0 0 0 0 0 0
Beg. B Aol 8 1 1 013 0 0 0 0 0 0 0 0 0 0 1 0
Beg. C Z|u] 10 8§ 21 210 0 0 1 0 2 3 2 7 3 0 1 2
Beg. C ool 9 8 25 278 1 2 2 8 1 0 0 3 7 1 0 0
Beg. D A H 8 5 10 1.25 0 1 3 1 0 0 1 0 4 0 0 0
Beg. D gh=o] 8 6 9 1.13 0 0 1 0 0 0 0 3 5 0 0 0
Beg. E 2| 9 7 12 133 0 0 0 1 1 1 0 2 7 0 0 0
Beg. E Ao el 10 5 7 070 0 0 0 0 1 0 0 3 3 0 0 0
Beg. F =3} 16 9 15 094 1 6 1 0 0 0 1 3 1 0 0 2
Beg. G 2| 8 1 1 013 0 1 0 0 0 0 0 0 0 0 0 0
Beg. G SA] 8 2 2 025 0 0 0 0 0 0 0 0 2 0 0 0
Beg. H Sh=of 3 1 1 033 1 0 0 0 0 0 0 0 0 0 0 0
Beg. H =) 5 3 4 0.80 1 0 0 0 0 0 0 1 1 0 0 1
Int. I AT A 21 11 18 0.86 0 2 1 0 1 1 1 4 7 0 1 0
Int. I BA} 20 12 23 1.15 2 0 0 0 2 6 4 7 1 0 0 1
Int. I Lgtol 24 17 35 146 1 0 5 1 6 6 1 6 9 0 0 0
Int. J A& 33 19 32 097 1 2 6 0 4 2 2 5 9 0 0 1
Int. J 2atel 25 11 13 0.52 0 0 3 0 0 3 0 4 3 0 0 0
Int. J A 14 9 16 114 1 0 0 1 0 0 0 2 12 0 0 0
Int. K AT A 57 22 26 046 0 1 2 1 1 1 0 9 11 0 0 0
Int. K 23] 49 19 32 0.65 0 0 0 0 1 6 0 1 24 0 0 0
Int. K A4 23 16 22 0.96 1 1 0 0 0 4 0 3 13 0 0 0
Adv. L HIA 25 17 27 1.08 0 2 1 0 1 7 0 3 12 0 0 1
Adv. L AHE 12 8 19 1.58 0 0 2 0 0 1 0 7 9 0 0 0
Adv. L 7| AR 16 11 28 1.75 1 1 1 0 2 6 0 4 12 0 0 1
Adv. M HIA 25 13 28 1.12 3 0 1 0 2 4 0 7 11 0 0 0
Adv. M ARE 12 5 13 1.08 0 1 2 0 0 2 0 1 6 0 1 0
Adv. M 7| AR 10 5 13 1.30 0 2 1 1 1 0 0 5 3 0 0 0
Adv. N HIA 23 16 37 1.61 3 2 1 1 4 1 0 9 13 0 2 1
Adv. N AHE 15 11 31 207 3 2 2 1 1 1 0 4 16 0 0 1
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Omission Addition Selection Ordering
Level Source Document S Sg E EDI Ort. Gra. Lex. Ort. Gra. Lex. Ort. Gra. Lex. Ort. Gra. Lex
Adv. N 7| AR 11 8 18 1.64 2 1 3 0 0 0 0 3 9 0 0 0
Adv. O HIA 22 17 40 1.82 2 3 4 1 0 4 2 12 12 0 0 0
Adv. O AHE 9 9 27 3.00 0 4 5 0 1 0 1 5 11 0 0 0
Adv. O 7| AR 6 5 13 217 0 1 2 0 0 0 0 2 6 1 1 0
Adv. P HIA 41 30 80 1.95 4 1 9 3 6 5 1 21 29 0 0 2
Adv. P AHE 13 11 32 246 0 2 5 1 0 3 0 6 14 0 0 1
Adv. P 7| AR 15 14 47 313 2 0 7 1 1 5 0 10 20 0 0 1
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6.4 Dwass-Steel-Critchlow-Fligner Pairwise Comparisons of EDIs

Table 6 Table 11
Pairwise Comparison of Omission EDIs Pairwise  Comparison  of  Orthographic
W p Addition EDIs
Beginner Intermediate —1.210 0.669 w P
Beginner Advanced 2.598  0.158 Beginner Intermediate —0.328 0.971
Intermediate ~ Advanced 4.682 0.003 Beginner Advanced 0460 0943
Intermediate  Advanced 1.460 0.557
Table 7
Pairwise  Comparison  of  Orthographic Table 12
Omission EDIs Pairwise  Comparison  of  Grammatical
I P Addition EDIs
Beginner Intermediate  0.197  0.989 W p
Beginner Advanced 0778 ~ 0.847 Beginner Intermediate  1.154  0.693
Intermediate  Advanced 1.286 0.637 Beginner Advanced 0965 0.774
Intermediate  Advanced 0.173  0.992
Table 8
Pairwise  Comparison — of  Grammatical Table 13
Omission EDIs Pairwise Comparison of Lexical Addition EDIs
w p w p
Beginner Intermediate —1.083 0.724 Beginner Intermediate  4.379  0.006
Beginner Advanced 1.524 0.528 Beginner Advanced 4126 0.010
Intermediate  Advanced 3.436 0.040 Intermediate  Advanced 0.127  0.996
Table 9 Table 14
Pairwise Comparison of Lexical Omission Pairwise Comparison of Selection EDIs
EDIs W p
W P Beginner Intermediate  0.671  0.883
Beginner Intermediate  0.385 0.960 Beginner Advanced 4.547  0.004
Beginner Advanced 4118 0.010 Intermediate ~ Advanced 4.771  0.002
Intermediate ~ Advanced 3.552  0.032
Table 15
Table 10 Pairwise  Comparison  of  Orthographic
Pairwise Comparison of Addition EDIs Selection EDIs
w p w p
Beginner Intermediate 2.275  0.242 Beginner Intermediate 0.472  0.941
Beginner Advanced 2.238 0.253 Beginner Advanced —1.069 0.730
Intermediate ~ Advanced 1.223  0.663 Intermediate  Advanced —1.732  0.439
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Table 16 Table 21
Pairwise  Comparison  of  Grammatical Pairwise Comparison of Lexical Ordering
Selection EDIs EDIs
W p W p
Beginner Intermediate  0.090  0.998 Beginner Intermediate  —0.309 0.974
Beginner Advanced 3.627 0.028 Beginner Advanced 1.165 1.688
Intermediate  Advanced 3.880 0.017 Intermediate  Advanced 1.988 0.338
Table 17
Pairwise Comparison of Lexical Selection Ta]_:vle-22 _
EDIs Pairwise Comparison of Total EDIs
w P w p
Beginner Intermediate 1523  0.529 Beginner Intermediate  0.357  0.966
Beginner Advanced 4737  0.002 Beginner ~ Advanced 3.644 0.027
Intermediate  Advanced 3.965 0.014 Intermediate  Advanced 4.850  0.002
Table 18
Pairwise Comparison of Ordering EDIs Table 23
P g Pairwise Comparison of Orthographic EDIs
w p
w p
Beginner Intermediate —0.943 0.783 - -
Beginner Advanced 0731  0.863 Beg}nner Intermediate —0.592  0.908
Intermediate  Advanced 2569 0.164 Beginner . Advanced —0.157 1.993
Intermediate  Advanced 1.652 0427
Table 19
Pairwz:se Comparison  of  Orthographic Taple 24
Ordering EDIs Pairwise Comparison of Grammatical EDIs
w P W p
Beginner Intermediate  —1.134 0702 Beginner Intermediate  0.000  1.000
Beginner ' Advanced 0.000 1.000 Beginner Advanced 3245 0.057
Intermediate  Advanced 1.095 0.719 Intermediate  Advanced 4.259 0.007
Table 20
Pairwise ~ Comparison — of  Grammatical Table 25
Ordering EDIs Pairwise Comparison of Lexical EDIs
W p W p
Beginner Intermediate —0.456 0.944 Beginner Intermediate  1.296  0.630
Beginner Advanced 0.469 0.941 Beginner Advanced 4946 0.001
Intermediate  Advanced 1.974  0.770 Intermediate  Advanced 4.388 0.005
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